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Executive Summary

Nepal go vernment h as initiated various educ ational pr ograms ino rder tom eeth er
commitment o fE ducation for A 11 ( EFA)a nd joined hands w ith various national a nd
international a gencies including Japan I nternational C ooperation Agency ( JICA)t hat ha s
supported Community B ased Alternative S chooling Program ( CASP A SP) in K athmandu
district. CASP ASP has been the pilot activity to create a community based sustainable model
to serve the underserved children in order to bring them to the mainstream education system.
CASP/JICA pr oject s upported the implementationo fC ASP ASP inni ne Alternative
Schooling Program (ASP) centers of Kathmandu district for three years and the pilot phase of
the pr oject c ompleted in M arch 2009. C ASP/JICA c ommissioned t he pr esent s tudy to
document the results ofthe CASP ASP program extracting the key implicative elements for
their replication to the other ASPs.

Objectives of the study
The objectives of the Endline Situation survey of Kathmandu district were as follows:
1) To review the implementation o f C ASP ASP and analyze the current situation o fthe
graduates of CASP ASP
2) To assesst he outcome o fC ASP A SP ¢ omparing ordinary ASP, a nd identifyt he
influential factors of its outcome
3) To provide recommendations for potential interventions after CASP

The data for the study were collected from the key stakeholders o fthe CASP ASP program
frompo licy level, implementationle vela nd the b eneficiary level. I n order to collect
information of various types, 13 study tools were used and relevant documents were reviewed.
Based on the information collected and observation of the study team, following assessments
were made about the CASP ASP program with their implications:

Assessment of CASP ASP outcomes
1. Geographical and operational information

As the distance to mother school from children's homes ranged from 0-45 minutes for FSP
and 5-60 minutes for S OP, majority o ft he S OP/FSP cen ters h ave co ntributed to p rovide
educational access to the hard-to-reach children in their community.

As 8 out of 9 CASP ASP centers conducted their classes for four hours, they were found
operating their c lasses as per the directives (2064) of the N FEC. However, one center had
conducted the class for more than the stipulated hours.

2. Enrolment, attendance, transfer, dropout and completion rate

Enrolment: Majority of the children enrolled in the SOP centers are from the age bracket of 4
to 12 and 5 to 14 for FSP centers. However, no significant difference was noticed between the
ages of enrolment o f boys and girls in both types ofcenters. It clearly indicates that some
children who were enrolled at the centers were less than the required age bracket in both the
centers. The under age-overage problem was more visible in the SOP centers.
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Attendance: As it isseen from t he analysis, not much d ifference w as no ticed between t he
attendance rate of boys and girls in both types of centers. FSP shows an increasing trend in
the attendance rate of boys and girls whereas the SOP indicates fluctuation in the rate.

Transfer: Transfer of students to mother schools from both SOP FSP centers, on an average,
was 65%, however, this differed significantly by type of program: in SOP, of 89 children who
completed it, 73 children ( 82%) w ere t ransferred into the mother s chools; in FSP, o f98

children who completed it, 48 children (nearly 50 %) were transferred into the mother school.
The analysis indicates that FSP has a lower rate of transfer to mother school compared to SOP.

Dropout and completion: As the dropout situation of CASP ASP is about 21 percent, this is
similar to the primary level dropout in the mainstream education. The dropout situation ke pt
increasing inthe S OP centres overt he I evels ( I-III) w hereas fluctuation marked the F SP
centers int he dr opout r ate. C omparatively, more bo ys t han g irls dr opped o ut from S OP
centres. The dropout rate of FSP centers was found to be very high compared to SOP. When
SOP is compared to FSP from dr opout po int o fview, F SP had more dr opouts than S OP
indicating that F SP s uffered from c ritical pr oblemo f level c ompletion. E ngagementi n
household ¢ hores, migration for w ork, i nvolvement in daily w age ear ning, pa rental
unawareness, poverty and early marriage stood as the major causes behind the dropout.

3. Physical facilities and services

Physical facilities and services in S OP F SP ce nters were not up to the ex pectations o f't he
children and their parents. SOP centers were mostly run in places other than school buildings
meaning that the facilities available were substandard. However, as the community has started
constructing physical facilities for S OP after its s tart, co mmunity aw areness seems to be
building up to provide the minimum facilities to the children with a vision of converting these
facilities into primary school. But in case of FSP facilities, the situation was different as these
facilities w ere mostly a vailable in regular s chools. T he c ommon pr oblems noticed in both
these centers were congested classroom, lack of adequate furniture and lack of separate toilets
for boys and girls.

4. Textbooks and school materials

Availability o f textbooks and their timely d istribution marked the goo d aspect of both S OP
and FSP classes. Regarding the school materials such as school bag, stationeries and school
dress, which were of good quality, were however delivered not in the beginning of the first
level indicating a de lay o f't he de livery o f materials from the district t o the center. T he
satisfaction o f the parents, CMC members and children e xpressed toward the quality o fthe
materials indicates that the materials distributed to the children were of good quality.

5. Curriculum

Not much d ifficulty was noticed in the curricular contents of S OP classes co mpared to the
FSP cur riculum. D ue t o the co ndensed nature of F SP cur riculum, it is r ather d ifficult t o
complete it in time co mpared to the SOP curriculum. T he respondents are of the view that
curricular co ntents are inadequate to address learners’ basic needs including the vocational
and life skills. The need is obvious to revisit the curriculum, mainly the FSP curriculum, to
enable the children to adjust to the changing societal needs. This is deemed necessary as the
school transfer rate of FSP children is low indicating that majority o fthem join the labour
market.
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6. Extracurricular activity

ECA wise no difference was observed between the activities o f SOP and FSP classes. The
ECAs m ost 1 iked by the ¢ hildren a s part oft he indoor ac tivities- singing a nd da ncing,
observation of the center day, cleanliness of the classroom- indicate two things: little varieties
in activities and more focus on recreational activities. Similarly, the ECAs most liked by the
children as part of the outdoor activities- visit to mother school, field trip, gardening- indicate
that pl ay a ctivities w ere gi ven little importance by b oth type o fce nters. D espite this
inadequacy, effective blend of co-curricular and extracurricular activities in the SOP and FSP
centers have the potential of being introduced in other ordinary ASP centers with little or no
cost implication.

7. Management system

Since there was no representation o f female as the c hair o f C MC in the co mmittee, ge nder
disparity could be seen in the leadership of the FSP/SOP in the management of the centers.
As orientation training to the CMC members, regular meetings o f the committee and regular
sharing of CMC members with facilitators and ASPM were found to be the strength o f the
CMC in CASP ASP centers, they can be easily replicated in the ordinary ASP withno or
little cost implication. CMC members' involvement in the operation and strengthening of both
SOP and FSP centers is inevitable and therefore, for the mobilization o f the community for
resource management and monitoring of the centre, their training and exposure seems to be
inadequate for the sustainability of both types of centers.

As the ASPM is expected to frequently monitor SOP F SP classes for their s mooth running
with qua litative de livery, majority o f the mother school head teachers were found assigning
their juniors to take up their r esponsibility, as o bserved mainly in F SP program. Very little
monitoring on one hand and near absence of qualitative input to the facilitators and CMC may
have resulted into a considerable number of both SOP FSP graduates not joining the desired
grades in the mother schools.

8. Networking and community contribution

As it is seen that CASP ASP has effective networking with the mother schools, district level
organizations s uch as the D EO, the co mmunity organizations such as V DC and volunteer
organizations s uchas NGO, CASP ASP was seen better in its pe rformance t han o rdinary
ASP. I nt his c ontext, ther ole o fN GO s hould be s trengthened in m aking the ne twork
successful while operating the SOP and FSP classes.

Since t he D EO, A SPMs and NGO c ontributed significantly t o the e stablishment o f C ASP
ASP program in the district, their continued support to improve the qua lity o fthe F SP/SOP
classes is considered highly valuable. Especially, the coordinating role of RPs is considered of
crucial importance in bringing together the efforts of the community, NGOs, CBOs, VDC and
DEO for the successful operation of the CASP ASP classes. To be further specific, RC system
should be made much more e ffective by empowering the RPs through regular trainings and
other support services.

The indication o f't he s tudy t hat c ommunity o rganizations and parents ar e al ways ready t o
provide physical and labour support for the e stablishment, maintenance and management o f
the FSP/SOP centers, community contribution is to be sought in areas as providing security
to the centre, collecting fund for construction and maintenance of furniture, raising awareness
of't he parents, e nquiring a bout c¢ hildren's pr ogress, l obbying for the c enter, pr eparation o f
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garden and playground for the children and encouraging locally available educated persons to
work as facilitators and education volunteers (EVs).

The cost sharing partners contributed in cash and in kind. The contribution in kind included
the f ree w age labor, m aterials co ntribution s uch as t imber, s tones, t ransportation o f
construction materials and so on. The major sources for the funding were the local community,
the DEO and CASP JICA. However, some centers received funding for their establishment
from the respective VDCs and local NGOs.

9. Establishment and operation cost

As the report presents, the cost of establishment varies from centre to centre with a fluctuation
in government as well as JICA CASP contribution as evidenced in areas like training to the
facilitators, EVs and SMC members. Since cost and quality are proportionally related to each
other and it directly affects the quality of the output, preliminary survey is deemed necessary
to as certain t he es tablishment an d operational ¢ ost of t he S OP F SP cl asses. A Iso for the
sustainability of such programs, mapping of the justified distribution of the ASP centers with
their cost estimate is a necessity.

10. Teaching aspects

The study has mainly outlined qualification of facilitators, their training and that of EVs as the
teaching aspects. While assessing these components it is seen that qualification and training of
facilitators are satisfactory while the training of EVs was noted to be unsatisfactory. The case
of FSP has however drawn the attention o f the researchers in so far as its difficulty level is
concerned which has direct implication for the qualification of the facilitators. The condensed
course of FSP, which is perceived to be difficult by both the facilitators and RPs, therefore,
demands raising the qualification of facilitators with supplemental training.

11. Academic performance of CASP ASP (SOP & FSP) children

Since the acade mic performance o f F SP students is found better than that of SOP students,
many factors such as maturity of the students, work exposure and school like environment of
the center may have contributed to this difference. Performance of both SOP and FSP students
in no n-academic act ivities w as a Iso found better thant hose of or dinary ASP c lasses, a s
reported by the stakeholders. This indicates that CASP ASP has significantly contributed to
the overall development of the students.

As ex perienced by both S OP F SP children, t eachers' t eaching skills w as t he s ingle largest
contributing factor to children's academic performance which indicates that more investment
is to be made on teachers t hrough training and other s upports. P erformance result o fthe
students, on the other hand, did not depict satisfactory picture, especially in the academic area.
It is suggestive of the fact that the teachers are expected to revisit their delivery techniques so
as to boost the academic performance of the students.

12. Situation of CASP ASP graduates in mother school

Enrolment of CASP ASP children in mother school: Distinction between SOP and FSP was
obvious in the enrolment of children in the desired grades after the completion ofthe cycle.
Most of the SOP graduates were found to have been enrolled in the desired grade i.e. grade
four but majority of FSP graduates have been enrolled in lower grades than the desired grade i.
e. grade six. It is indicative that SOP is more successful in Kathmandu than FSP in relation to
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enrolment of't he c hildren in de sired grades. A lso, no difference between boys and girls in
their enrolment in grades below the desired ones in mother school was noticed. Centre wise
variation was noticed in the enrolment of CASP ASP graduates in mother schools. Enrolment
in mother schools showed a difference in the range (minimum to maximum) of12to23in
SOP and 6 to 17 in FSP. The condensed form of primary level curriculum into three years and
migration o f the children led to the difficulty level resulting in the low number o f children's
enrolment in mother schools, on one hand, and on the other, it may also have contributed to
their enrolment in the lower grades.

Factors leading to the transfer to mother school: Factors like learning environment of the
school, location of the school, quality o fthe ASP graduates, physical facilities and parental
awareness were the most influential factors which contributed to the transfer of C ASP ASP
graduates to the mother s chools. A mong these factors, learning environment of't he s chool
stood as the most influential factor as it was agreed by all the respondents.

Attendance of the students in mother school: The finding that S OP gr aduates w ere more
regular t han t he F SP gr aduates w ithar ange of30 daysto oneday int hree m onths
respectively for SOP and FSP indicates clearly why there is a low turn out of FSP graduates in
the mother s chools. I nterestingly, t he S OP gr aduates ar e f ound more r egular t han F SP
graduates and regular mother school students. From regularity point of view, SOP thus stands
out as an attractive program for the children. In case of FSP graduates, the school time of the
mother school is not appropriate to them as they are from workers' family, they do not have
fix r esidence a nd they h ad to move from o ne place t o an other in s earch o f job. Ethnic
difference was clearly noticed in attendance rate of SOP FSP graduates in mother school as
Brahmin/Chhetri were more regular than Janajati children in SOP where as the reverse was
true for FSP as the Dalit children were more regular t han Brahmin/Chhetri and Janajati. In
both the cases, Janajati children-one of the target groups of CASP ASP program-were behind
than the other groups in maintaining regularity in the schools.

Academic performance: An assessment of t he acade mic pe rformance o ft he C ASP A SP
graduates enrolled in mother s chools co uld not be co mpleted due to the b eginning of't he
academic session during the survey time in Kathmandu. The CASP A SP students responses,
however, revealed teachers' teaching skills as the most influencing factor that contributed to
their cur rent acade mic pe rformance. F ellow s tudents' s upport as the influencing factor for
increasing the acade mic performance stood to be significant for F SP students but not so for
SOP students indicates t hat pe er support for S OP students and fellow students' support for
FSP students should be one of the modalities of classroom instruction.

CASP ASP children not joining the mother schools: The responses of the fellow students of
the children who did not join the mother school indicated that poverty followed by taking care
of siblings, migration ofthe parents and changing the temporary place ofresidence were the
deterrents to joining the mother school. It means, these factors as the actors are to be given
serious consideration to ensure the transfer of all CASP ASP graduates to the mother school.

13. Future dreams of CASP ASP (SOP & FSP) children

Parental and c hildren's perspective on their future dream c onverged on one major point o f
consideration: continuation of their education. Children's preference to teaching job followed
by technical job indicates their future dream directed more toward respectable jobs. Parental
preference w hereas w as more t oward en abling t hemt o ear n w hile acquiring minimum
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competencies from learning. Also, parents were very much aware of detaching their children
fromt he menial t raditional w ork throughn ewly e arned s urvival c ompetencies. T heir
expectation to educate their children up to SLC level is an indication o ftwo things: minimal
survival skills through SLC and discontinuation o f hi gher e ducation due to poverty. T hus,
future dream of'the children seems to be guided more by their existing economic status than
by their capacity to earn higher education.

14. Comparison of CASP ASP (SOP & FSP) with Ordinary ASP

An assessment of the comparative picture of CASP ASP and ordinary ASP is outlined in the
following points:

e The CASP ASP classes were effective in terms of their monitoring and supervision,
resource management, school facilities and instructional materials compared to
ordinary ASP.

e Skills like reading, writing and computation skills of the CASP ASP graduates were
better than those of their counterparts in the ordinary ASP.

e Inareasas socialization, s tudy ha bit an d behavioural ¢ hanges, n o di fference w as
noticed between the CASP and ordinary ASP graduates.

e The CASP ASP classes were noted for their extracurricular activities, life skills and
domestic help compared to the ordinary ASP classes.

e The CASP ASP classes were rated being superior in facilitators' training, material
support, community mobilization, monitoring and supervision. However, the
ownership of the program by community was weaker in the FSP mostly in the urban
areas.

e The stakeholders have rated the CASP ASP as slightly costlier than the ordinary ASP.
Given the existing resource constraints in the current NFEC system, the officials have
expressed their concern for the replicability of the CASP ASP.

15. Comparison of CASP SOP/FSP class with mother school

While comparing CASP ASP class with mother school, it is seen that learning environment,
teachers' t eaching skills, kn owledge o f's ubject, learning materials, pa ir/group work were
found better in mothers school than in S OP ce nters. However, S OP centers were better in
community pa rticipation, extracurricular act ivities and teachers' behaviour. S imilarly, F SP
centers were better in peer/group work, learning environment and class work/home work than
the mother schools as reported by the students.

16. Replicability of CASP ASP

Replicability o fthe CASP ASP program in regular ASP program can be eased through such
provisions a st ecreational a nd extra-curricular act ivities, manageable number o fE Vs,
community mobilization, inclusive a nd functional C MC, us eo f female facilitators,
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mobilization o fN GOs/CBOs and effective m onitoring by mother school. To make ASP a
truly community owned program, participation is, therefore, to be sought in areas as planning,
selection and operation o f the centre, collecting and mobilizing resources, monitoring of the
operation o ft he c lasses and overall evaluation o f't he program. T o this e ffect, the m other
schools can be made much more active than their present ASPM role by providing monitoring
and technical support to SOP FSP classes.

Replicability o f't he pr ogram ca n also be e nsured t hrough the po int o fc ost i nvolvement.
Monitoring by mother s chool, mobilization ofc ommunity, a ctiveus e of C MC,
implementation o f partnership and ownership concept through partner NGOs/CBOs are such
areas that can be easily replicated in the regular ASP classes with no or little cost. Moreover,
the s pecific gu idelines, d irectives a nd T OR de veloped by J ICA C ASP pr oject f or the
concerned actors and implementers can be replicated for ensuring the e ffective o peration o f
ASP.

17. Sustainability of CASP ASP

Itis seen fromthe analysis t hat s ustainability o f the C ASP A SP program can b e ens ured
through such provisions a s involving the l ocal go vernment for m inimal financial s upport,
mandating the formal schools to provide monitoring and other technical support to the centers
as well as sharing of physical infrastructure especially for FSP classes, mapping of the target
areas to distribute ASP classes as per the local need. As the local NGOs, not the ones from
outside the catchment areas o f SOP FSP classes, are found w orking more seriously for the
promotion o f ASP pr ogram, itss ustainability ¢ anb e pr omoted through theira ctive
involvement in its imp lementation. Similarly, regular training followed by refresher training
to facilitators, CMC members, EVs and ASPMs, making RPs more accountable to provide
professional support to the facilitators and CMC members and at the same time, empowering
the R Ps through regular exposure to latest de velopment in the field of non-formal education
can help sustain the program. Also, it is observed that the incentive package for the facilitators
is to be revisited in order to sustain their motivation by retaining them in their profession.

Implications of CASP ASP

The overall findings of the CASP ASP end-line survey of Kathmandu district have indicated that the
program has functioned as a bridge to bring the out-of-school children to the mainstream education.
The stakeholders have very well received the program and its continuation has been strongly requested.
Based o nt he f indings of t he s tudy, assessment of t he C ASP A SP o utcomes, e xperience o f't he
stakeholders, and observation of the study team, the following implications are drawn at the policy
level, implementation level and beneficiary level in order to replicate the C ASP ASP learning to the
ordinary ASP in Nepal.

At the policy level;

1. The travel time taken by children to reach the mother school (Table 3.1) indicates that
the C ASP A SP centers were not that far from the mother s chools. C onsidering the
travel time taken to reach the mother schools from the SOP center, operation of SOP
in a close distance from the mother school cannot be justified. S imilarly, in case of
FSP, it can be run as an annex program in the mother schools. This system may reduce
center operation cost resulting in sustainability and in making school an institution o f
social service. T he po licy d irectives s hould be s trictly o bserved that S OP cen ter
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should be o perated a t a 1 ocation w here t he f ormal/mother s chool facility isn ot
available.

. The enrollment data shows that some children who were enrolled at the centers were less

than the required age brackets. This under age enrollment may result into high dropout
rate and high failure rate. There is also the possibility of not being able to be admitted
in the expected grade level after completion of the cycle. This may be the reason that
the dr opout r ate and cycle c ompletionr ate o fF SP ¢ hildren w as found very high.
Similarly, a ¢ onsiderable n umber o fb oth S OP graduates and FSP graduates w ere
enrolled in below the desired grades. In order to overcome this alarming situation, one
of'the ways may be to enroll children of the desired age level in the program. Hence, it
is recommended that the education code should specifically mention the age bracket
for enrolling in both SOP and FSP programs and it should be strictly followed while
admitting the children in the programs.

. Majority o fthe fellow students o ft he c hildren who did not join t he mother s chool
expressed poverty as the main cause for not joining the school followed by taking care
of't he s iblings and migration o f't he pa rents or ch anging the temporary ar ea of
residence. H ence t he team r ecommends providing special scholarship t o S OP/FSP
children to motivate the parents in extreme poverty to send their children to the centers
regularly.

. Asthe FSP curriculum was found to be lengthy to complete in the given time and the
children who attend FSP are older than the regular children, merely co ndensing the
five year curriculum into three year package might not serve the purpose to address
the learning needs of FSP children. Therefore, a need-based curriculum incorporating
the vocational and life skills should be prepared in order to enable the FSP graduates
to adjust to the changing societal needs.

. Extracurricular activities were treated as an integral part of the CASP ASP curriculum.
As evidenced bythe fact that the C ASP A SP gr aduates h ave o utperformed their
regular counterparts in the extracurricular activities, e ffective blend of curricular and
extracurricular activities should be introduced in the ordinary ASPs by revisiting the
existing curriculum.

As the gender disparity was found evident in the management of the CASP ASP, this
needs to be addressed in the policy documents ofthe CASP ASP program in order to
involve more females int he le adership and management. (This al so applies at t he
implementation level)

The s takeholders h ave indicated that the C ASP A SP h as b een co stlier t han t he
ordinary ASP due to the various support costs such as monitoring incentives, meeting/
workshop expenses and other non-program costs. Thus, strategies such as making the
mother s chool's monitoring actm andatory by d irectives, r educing the
meetings/workshop expenses at the minimum and involvement of VDC to share some
of'the costs would help reduce the cost in order to replicate the CASP ASP experience
in the ordinary ASPs. (This also applies at the implementation level)

The qua lifications o f't he f acilitators as m entioned int he N FEC di rectives is n ot
adequate to effectively manage the instruction, especially at the FSP program. T hus,
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10.

11.

the m inimum qua lifications o ft he F SP facilitators should be increased with r egular
supplemental training. (This also applies at the implementation level)

As most of the FSP graduates have enrolled in the lower grades, the specific causes of
their underachievement in the academics in the FSP center need to be assessed so that
their pe rformance can co me at par w ith t he pe rformance o ft he chi ldren o fr egular
formal schools.

Major elements of the CASP ASP that can be replicated to the ordinary ASPs were the
provisions as recreational and extra-curricular activities, manageable number o f E Vs,
community mobilization, inclusive and functional C MC, us e o f female facilitators,
mobilization o fN GOs/CBOs and effective monitoring by mother s chool. T hese
programs s hould, t herefore, be incorporated into the N FEC gu idelines s o t hat these
elements are built-in into the ASP program for its effective implementation. (This also
applies at the implementation level)

Continued involvement o fthe R Ps int he t echnical a spects and involvement o ft he
local go vernment for minimal financial support might contribute to the sustainability
of't he C ASP A SP e xperiences in the o rdinary ASPs. (This al so appl ies at t he
implementation level)

At the implementation level;

12.

13.

14.

15.

Incas eo fp laces like Chhaimale -4, Kerabaria nd Sundarijal -5, W aibat ole
(Siranghar tole) where the formal s chool facilities are still in-accessible but SOP are
still in need due to the growing number ofout of school children, the existing SOPs
can be converted into regular primary schools. Similarly, in communities w here F SP
centers are r unning w ith no opportunity for F SP gr aduates to e nroll in t he de sired
grades i.e. grade six due to non-availability of the schools in their locality, the existing
primary schools can be upgraded to lower s econdary schools. This can be done by
carrying out school-mapping of the area.

As the FSP has a lower rate of transfer to mother school compared to SOP, a specific
study needs to be made in order find out the causes of not joining mother schools even
after the co mpletion o f FSP. S ince t hese ¢ hildren ar e a Iso overaged, pe rhaps a
technical or vocational career path after the completion of FSP might attract them to
the higher education studies of technical and vocational importance.

As the F SP has more dropout cases and low co mpletion r ate caus ed mostly by the
poverty related factors, some incentive mechanism to compensate the opportunity cost
oft he F SP chi ldren w hile at tending the FSPc lass needst ob e w orked out.
Involvement of parents in some income ge neration activities through the local NGOs
and tying this up w ith po verty reduction measures ofthe government could be some
options in this regard.

Though t he qua lity o f't extbook and school materials w ere goo d in the C ASP A SP
program, the distribution mechanismis still not efficient and t he materials were not
enough. This needs to be improved both in the CASP ASP and ordinary ASP so that
these materials ar e pr omptly d istributed in s ufficient nu mber. E xisting mechanism
needs to be revisited to this effect.
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16.

17.

18.

19.

The management oft he C ASP A SP pr ogram w as f ound effective due t o the
involvement oft he C MC, ASPMa nd the N GOsw itht heir de fined rolesa nd
responsibilities. T he detailed TORs and job descriptions de veloped during the C ASP
ASP implementation can be easily replicated to the other ASPs with little or zero cost
implications. However, the role of ASPM has been still found not inadequate mainly
due to the busy schedules o fthe head-teachers. T hus, the role o f ASPM should be
given to the teachers o fthe mother s chool so that s/he can spare more time at the
center and give the needed feedback support to the program.

Ther oleo fN GOsw asa Iso found effective int he C ASP ASP implementation.
However, some of the NGOs, particularly the ones not from the local community have
not pe rformed upto the e xpected level. T hus, local N GOs s hould be involved inthe
implementation o ft he ASP pr ogram a nd N GO s trengthening a nd t heir ¢ apacity
building should form the basis of ASP program implementation.

Community contribution to the CASP ASP implementation has be en established very
strongly especially in areas such as physical and labour support for the establishment,
maintenance and management o fthe FSP/SOP c enters. S imilar ¢ ontribution should
also be explored in areas such as providing security to the centre, collecting fund for
construction and maintenance of furniture, raising awareness o f the parents, enquiring
about ¢ hildren's pr ogress, 1 obbying for the cen ter, pr eparationo fga rdena nd
playground for the c hildren a nd e ncouraging locally a vailable e ducated pe rsons to
work as facilitators and education volunteers. (This al so applies at t he be neficiary
level)

The role of EVs was found to be effective in the CASP ASP as the substitutes of the
facilitators. However, the training provided to them was r ecorded inadequate. Thus,
the E Vs should be involved in the facilitators' training so that they all learn together
and become familiar with their roles during the absence of the facilitators.

At the Beneficiary level,

20.

21.

22.

The stakeholders network prepared by the CASP ASP program has been established as
a feasible o perational model a nd it w orked e ffectively dur ingt he C ASP ASP
implementation. However, t he incentives g iven to some s takeholders s uch as t he
ASPMs, R Ps, S Ssf or their monitoring visit w ill have financial implicationst o
replicate this network to the other ASPs.

The study has clearly indicated that the physical facilities of the CASP ASP except the
ones run in schools are still primitive and far beyond the satisfactory level. Thus, the
community should be obliged to manage the minimum physical facilities before the
SOP classes are allowed to operate. In case the community is not able to manage such
facilities due to poverty, NFEC should provide a lump sum grant to cover the cost of
basic physical facilities so that the SOP/FSP facilities also become school-like. (This
also applies at the implementation level)

As the children liked learning e nvironment, teachers'teaching skills, kn owledge o f
subject, learning materials, pair/group work in mothers school being better than the
SOP/FSP centers, it implies that SOP/FSP should also function in school-like manner.
Thus, e fforts should be made to make children feel that their centers are school-like
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places by o ffering them the school-like facilities in the ASP centers. (This also applies
at the implementation level)

23. Most of't he children w ho have gr aduated from the S OP/FSP centers would like to
study up-to SLC and even more. The transfer from SOP/FSP center to mother school
is, therefore, crucial in this regard. Strategies such as mother schools' involvement in
creating school-like learning e nvironment in t he ¢ enters, b ridging t he e xisting ga p
between formal and non-formal education by easing up the process o f transfer from
the center to the school and ensuring the co ntinuity o ft heir educ ation at 1east up to
SLC level through incentives are expected to clear the track towards the completion of
school study.

24. As C ASP A SP children w ere rated superior b oth in acade mic and social behaviors,
these aspects are to be strengthened in the regular ASP program by blending both the
academic and social skills in classroom practices.

Finally, it can be said that CASP ASP is certainly an effective program and it has drawn good
experiences particularly in areas of community mobilization, facilitator training, monitoring,
provision of CMC/EV, supply of materials and reaching the defined and targeted beneficiary.
Considering the social gains ofthe beneficiaries of the CASP ASP, the cost can not simply be
compared. S imilarly, t he ¢ ost i nvolvement ino rdinary ASPa nd CASP ASP do es not
significantly d iffer int hat the N FEC is d irectly i nvolved in s upplying t he textbooks a nd
stationery materials, meeting the s alary cost oft he facilitators, m aking the R Ps vi sit t he
centers r egularly a nd evaluating the pr ogram w hich ar e n ot 1 ess co stly co mpared to the
expenses of the CASP ASP.

As the VDC is the lowest level ad ministrative unit o fthe government receiving regularly a
significant a mount of gr ants from t he go vernment, its acco untability t oward A SP program
should lessen the burden on the community which eventually is responsible for the operation
of't he pr ogram. A Iso, t he gr assroots level N GOs and C BOs canbe m ade m uch m ore
accountable to provide technical support in e ffectively implementing the ASP program thus
directly c ontributing to its e ffectiveness a nd sustainability. T he ¢ ontribution o fP NGOs in
CASP/JICA pr ogramha s been favorably r ecorded which ca n be eas ily r eplicated int he
regular ASP program.

As the study has recorded the C ASP A SP e xperience as a co ntributory factor in bringing
children from disadvantaged community to the mainstream education system, and as its gains
are greater than the cost incurred in the delivery of the program, the cost factor only should
not shadow the gains achieved from the CASP ASP contribution.
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CHAPTER ONE

INTRODUCTION

The Universal Declaration of Human Rights (1948) states that
“Everyone has the right to education” (Article 26). Today, the aim
remains unchanged: to give everyone the chance to learn and benefit
from basic education — not as an accident of circumstance, nor as a

privilege, but as a RIGHT."

UNESCO Web page: 10 things to know about Education for All;

http://www.unesco.org/en/efa-international-coordination/the-efa-movement/1 0-things-to-know-about-efa/

Following the D akar ¢ ommitments of E ducation for A 1l ( EFA), Nepal go vernment has
implemented various programs in Nepal in order to meet the EFA goals. B oth go vernment
and non-government o rganizations including t he do nor c ommunity w orking in education
sector of Nepal have expanded their reach to different parts of the country. Nepal government
through its 15 year National Plan o f Action (2001 — 2015) has tried to make the coordinated
and concerted efforts to realize the E FA go als. Non-formal e ducation ha s be en o ne of the
approaches to reach the un-reached in places where children have not been able to attend the
regular educational facilities due to either the lack of schools in their location or the lack of
educational aw areness a mong the pa rents. International c ommunity have joined hands
together with the Nepal government in implementing different educational programs both in
formal and informal se ctor. This study is an attempt to assess the outcomes o fa program
implemented by Japan International Cooperation Agency (JICA) under the Community Based
Alternative Schooling Program (CASP ASP) in Kathmandu district.



1.1 Background

"Discrimination still persists against girls and women in education.
Today, more than 55% of out-of-school children are girls, and two-thirds
of adults without access to literacy are women. Special efforts — from
recruiting female teachers to supporting poor families to making schools
more girl-friendly — are needed to redress the balance. Other groups have
also been neglected, including indigenous populations and remote rural
groups, street children, migrants and nomads, the disabled and linguistic
and cultural minorities. New approaches must be tailor-made for such
groups — we cannot expect to reach them just by increasing opportunities
for standard schooling.”
UNESCO Web page: 10 things to know about Education for All;

http://www.unesco.org/en/efa-international-coordination/the-efa-movement/1 0-things-to-know-about-efa/

Upont he request oft he then H is M ajesty’s G overnment of N epal ( HMG), t he J apan
International C ooperation A gency (JICA) ha s 1aunched t he Community-Based Alternative
Schooling Project (CASP) since January 2004 t hrough a project entitled C ommunity-based
Alternative Schooling Program (CASP ASP). The program was initially launched in Dhading
and Siraha districts and later it was also implemented in 9 Alternative S chooling Program
(ASP) centers of Kathmandu district. The Project aimed at developing the operational mo del
of the community-based ASP through pilot activities initially in Dhading and Siraha Districts
and later in Kathmandu. Before the C ASP ASP was implemented in D hading and Siraha, a
baseline s tudy w as ¢ ommissioned by CASP/JICA and T ESON un dertook the s tudy. The
baseline study assessed the situation ofthe ASP program in Dhading and Siraha districts and
recommended the ar eas to be addr essed through a pi lot pr oject. A st he pr ogram w as in
progress, J ICA de cidedt os top ¢ onductingt he pilot activities relatedt o community
mobilization in Siraha due to the deteriorated security situation caused by the conflict. Then the
similar a ctivities were co nducted int he nine centers o f Kathmandu district under the same
CASP ASP program. The centers where CASP ASP was conducted are given below:

Table 1.1: Name of the FSP SOP centers

SN Name of SOP SN Name of FSP

Sangla -1, Kunchhipwakal Jorpati Kathmandu - 2, Baundhara
Talku, Dudechaur -4 Boudha Tinchoole KTM-6
Chhaimale -4, Kerabari Bhimsengola, Shantinagar KTM-9
Sundarijal -5, Waiba tole (Siranghar tole), Koteswor , Palpakot KTM-35
Gongabu, Mahadevtar KTM-7
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Kathmandu District E ducation O ffice ( DEO) h ad started the A SP c lasses in Kathmandu
district un der t wo di fferent pr ograms i.e. S chool O utreach P rogram ( SOP) an d Flexible
Schooling Program (FSP) through its 29 different centers in 2006. Out of these centers, the
CASP ASP support began in these four SOP and five FSP centers since the beginning of the
academic year 0£2006. The target areas of the project were 9 centers as they are indicated in
the diagram below:

Source: http://www.casp-nepal.org/link5/VD C-Workshop-ktm.pdf

The main focus of the CASP ASP support was to strengthen the ASP program by creating a
community based sustainable model of the ASP in Nepal which can then be replicated to the
other ordinary ASPs. During the project implementation, the emphasis was, therefore, given
to engaging the s takeholders int he es tablishment an d operation o f't he pr ogram at the
grassroots level.

The main aim of the CASP ASP was "to develop an operation model of Alternative Schooling
Program so a's to e nroll ¢ hildren into s chooling s ystem int he future ba sed on the field
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experience o fp ilot ac tivities" ( CASP N epal w ebsite: http://www.casp-nepal.org). T he key
concept of the program as indicated on the same website are:

a) Ownership/partnership

b) Linkage between non-formal and formal education
c¢) Community participation

d) Networking among various stakeholders

In or der to realize t hese co ncepts, the following model w as us ed as t he i mplementation

strategy:

Source: http://www.casp-nepal.org/

Based on this model, the activities were developed and implemented in the pilot sites. For the
effective implementation of the CASP ASP activities, the project used the existing non-formal
education structure of the Non-formal Education Center (NFEC) of the Ministry of Education.
However, the CASP ASP program concentrated on the meaningful involvement ofthe key
stakeholders as illustrated in the diagram below:



Source: http://www.casp-nepal.org/

Various activities o f C ASP ASP were implemented inthe 9 centers of Kathmandu and the
pilot phase of the program ended in March 2009 completing the three year cycle as envisaged
by the project. The children graduated from the center and many o f them are now studying in
different mother schools and other formal schools. Community mobilization was the key o f
the program and the program was implemented through the partner NGOs (PNGOs) working
at the local level. It is now time that the outcomes of the CASP ASP be assessed obtaining the
endline data and corroborating the r esults w ith t he pr oject i ndicators de veloped before t he
implementation of the program. This study is an attempt to document the results of the CASP
ASP program drawing the ke y implicative elements for their replication to the other ASP and
their sustainability.

1.2 Objectives of the Survey

The objectives of the Endline Situation Analysis Survey of Kathmandu district were as
follows:
4 To review the implementation o f C ASP ASP and analyze the current situation o fthe
graduates of CASP ASP
5) To assesst he outcome o fC ASP A SP ¢ omparing ordinary ASP, a nd identify t he
influential factors of its outcome
6) To provide recommendations for potential interventions after CASP



1.3 Target Group

The present study targeted the key stakeholders of the CASP ASP program from central level
to the grass root level at the community level. The study made an attempt to draw information
from three different levels i.e. policy, implementation and beneficiaries. For policy matters at
the cen tral an d district 1 evel, t he s tudy t eam con sulted the N FEC and District Education
officials. S imilarly, at the imp lementation level, all the actors including DEO, R Ps, C MCs,
facilitators and community members were consulted. In order see the impact and outcomes of
the program at the beneficiary level, children and parents were consulted for this study.

1.4  Methodology

The study used the survey design in order to collect the data. CASP/JICA office provided the
detailed terms o fr eferences ( TOR) to thes tudyt eamt hat cl early indicated the P DM
indicators, type of the respondents and the type of contents expected for the report. Based on
the given T OR, s tudy t ools w ere de veloped for eac h r espondent cat egories and they w ere
shared with the Social Survey Expert of CASP/JICA office. The tools were revised before the
final version w as pr epared based onthe feedback received. As T ESON co nducted similar
survey in Dhading and Siraha district for C ASP/JICA, the field experiences were also used
through the reflective inquiry while revising the tools in the Kathmandu survey. Some ofthe
tools (particularly t he o nes targeted to the chi ldren, pa rents, facilitators, CM C members,
teachers/Head-teachers and Education V olunteers) w ere thent ranslated into the N epali
language t o make t hem co mmunicable t o the respondents at the gr assroots 1 evel. The
translated version o f the tools was also shared with the C ASP/JICA team and the Steering
Committee members and their feedback was also incorporated. The final version ofthe tools
was field tested and based on the field experiences the tools were finalized and printed for
their implementation.

Altogether 13 different tools were prepared for the survey. The tools included survey forms,
questionnaire, interview s chedules, focus group discussion gu idelines and field notes. The
tools contained forms for statistical information, questions to obtain the specific information
and some open ended questions in order to collect the opinions and other qualitative data.

In addition to this, the researchers were also asked to develop cases of each center along with
pictures ba sed on their o verall impression a bout the pr ogram a nd activities t hey observed
during the field visit.

The information about the tools used for the study and the contents covered in the tools are
given in the table below:



Table 1.1. Study tools matrix

SN Name of the Contents covered Respondents
Tool
ST1 | ASP Survey |- Level-wise enrolment by year, repetition, dr opouta nd c ycle |- Facilitators
Form completion and C MC
(SOP/FSP) (2006 — 2009) Chairs
- Number of A SP graduates who went of formal schools after the |-
completion o f A SP ¢ lass ( yearlyr ecord oft heir enr olmentin
formal schools)
- Physical facilities: ¢ lassroom, toilet ( boys a nd gi rls), f urniture,
drinking w ater, light, pl ayground, e quipment ands tationery
materials
- Day meal availability and its quality
- Cost of establishment of the center (Establishment cost, sources of
funding and yearly running cost)
- Community contribution to its establishment and operation
ST 2 | Formal - Type of school, number of classes, number of teachers - Head-teachers
School - Number of children (class-wise) of F ormal
Survey Form |- Level-wise enrolment of ASP graduates by year: repetition, | Schools/
dropout and grade completion (2006 — 2009) Mother Schools
- Physical facilities: ¢ lassroom, toilet ( boys a nd gi rls), f urniture,
drinking w ater, light, pl ayground, e quipment ands tationery
materials
- Day meal availability and its quality
- Time table: for classroom teaching and extra-curricular materials
ST 3 |Interview Schedule for ASP Graduates who:
a) Are - General information (name, age, sex, caste/ethnicity) - ASP Graduates
enrolled in |- Contribution o f C ASP A SP in their a cademic performance and
Formal their daily life
School at |- Specific skills/knowledge learned in CASP ASP
present - Opinions of the formal school regarding the quality of education,
extra-curricular activities and physical facilities
- Parental support for their education
- Future dream and level of education desired
b) Were - General information (name, age, sex, caste/ethnicity) - ASP Graduates
enrolled in |- Contribution of CASP ASP in their academic performance
Formal - Specific skills’knowledge learned in CASP ASP
School - Opinions of the formal school regarding the quality of education,
and extra-curricular activities and physical facilities
dropped |- Reasons for dropping out from formal school
out - Future dream, priority and needs for their lives
¢) Are not - General information (name, age, sex, caste/ethnicity) - ASP Graduates
enrolled in |- Contribution of CASP ASP in their academic performance
Formal - Specific skills/knowledge learned in CASP ASP
School - Reasons for not attending formal school
- Future dream, priority and needs for their lives
d) Did not - General information (name, age, sex, caste/ethnicity) - ASP Dropout
complete |- Contribution of CASP ASP in their academic performance Children
the ASP - Specific skills/knowledge learned in CASP ASP
cycle - Reasons for dropping out from the ASP

- Future dream, priority and needs for their lives




ST 4 |Focus Group Discussion Guidelines for parents whose children
a) Are - General information (name, age, sex, caste/ethnicity) - Parents
enrolled |- Contribution of C ASP ASP in children’s academic pe rformance
in and their daily life
Formal |- Specific skills/knowledge learned in CASP ASP
School |- Opinions of the formal school regarding the quality of education,
at extra-curricular activities and physical facilities
present |- Quality of facilitators
- Influencing factors for access to SOP/FSP
- Future plan about their children’s education
b) Were - General information (name, age, sex, caste/ethnicity) - Parents
enrolled |- Contributiono fCA SPA SPi nt heirc hildren academic
in performance
Formal |- Specific skills’knowledge learned in CASP ASP
School |- Opinions of the formal school regarding the quality of education,
and extra-curricular activities and physical facilities
dropped |- Quality of facilitators
out - Influencing factors for access to SOP/FSP
- Reasons for dropping their children out of formal school
- Future plan about their children
c) Are not - General information (name, age, sex, caste/ethnicity) - Parents
enrolled |- Contributiono fCA SPA SPi n their ¢ hildren’s academic
in performance
Formal |- Specific skills/knowledge learned in CASP ASP
School |- Quality of facilitators
- Influencing factors for access to SOP/FSP
- Reasons for not sending their children to formal school
- Future plan about their children
d) Did not - General information (name, age, sex, caste/ethnicity) - Parents
complet |- Contributiono fCA SPA SPi n theirc hildren’s academic
e the performance
ASP - Specific skills’knowledge learned in CASP ASP
cycle - Quality of facilitators
- Influencing factors for in-access to SOP/FSP
- Reasons for dropping their children out from the ASP
- Future plan about their children
ST S5 | Interview - General ] nformation ( Name,a ge,o0 ccupation, academic |- Class
Schedule for background, family members, etc.) Management
Class - Evaluation o n qualitya nd effectiveness of C ASP ASP ( ex. | Committee
Management Curriculum, s chool ma terials, te achings kill-knowledge a nd | (CMC) C hairs
Committee attitude, school facilities, extracurricular activities, CMC, ASPM, | and Members
(CMCQC) etc.)
Members - Self-evaluation o n CMC ac tivities ( ex. N 0. and qu ality of
activities, a ttendance rate of members, case of problem s olving,
etc.)
- Cause of absence and dropout in CASP ASP, influential factors of
transfer and academic performance in the CASP ASP Period.
- Cause of non enrollment to mother schools.
- Sustainability a nd impacto fCA SP A SP (i ncluding ¢ urrent
situation of C ASP ASP suc h as the number of students, situation
of facilitators, etc.)
ST 6 | Interview - General ] nformation ( Name,a ge,o0 ccupation, academic |- EVs
Schedule for background, family members, etc.)
Educational |- Evaluation o n qualitya nd effectiveness of C ASP ASP ( ex.
Volunteers Curriculum, s chool ma terials, te achings kill-knowledge a nd




attitude, school facilities, extracurricular activities, CMC, ASPM,
etc.)

Self-evaluation o n EV’s activities ( ex. N o.a nd qua lity of
activities, their own attendance rate, problem solving, etc.)
Situation after CASP ASP

ST 7 | Interview General I nformation ( Name,a ge, 0 ccupation, academic |- Facilitators
Schedule for background, family members, etc.)
Facilitators Evaluation o n quality an d effectiveness of C ASP A SP ( ex.
Curriculum, s chool ma terials, te aching s kill-knowledge a nd
attitude, school facilities, extracurricular activities, CMC, ASPM,
etc.)
Self-evaluation on facilitator’s ac tivities (ex. No. and quality of
activities, their own attendance rate, problem solving, etc.)
Cause of absence and dropout in CASP ASP, influential factors of
transfer and academic performance in the CASP ASP Period.
Cause of non enrollment to mother schools.
Sustainability a nd impact o fCA SP A SP (i ncluding ¢ urrent
situation of C ASP ASP such as the number of students, situation
of facilitators, etc.)
Situation after CASP ASP
ST 8 | Interview General I nformation ( Name,a ge, o0 ccupation, academic |- ASP Monitors
Schedule for background, family members, etc.)
ASP Evaluation onqua litya nd effectivenessof C ASP ASP
Monitors (Curriculum, s chool mate rials, te aching skill-knowledge a nd
attitude, school facilities, extracurricular activities, CMC, ASPM,)
Self-evaluation o n A SPM a ctivities (¢ x. N 0. a nd qu ality of
activities, their own attendance rate, problem solving, etc.)
STY9 | Interview General I nformation ( Name,a ge, o ccupation, academic |- Head Teachers
Schedule for background, family members, etc.) and Teachers
Formal Classroom performance of CASP ASP graduates in mother
School Head schools (attendance rate, dropout rate, , academic performance and
Teachers and | attitude of children)
Teachers
ST 10 | Interview General I nformation ( Name,a ge,o ccupation, academic |- RPs
Schedule for background, family members, etc.)
RPs Evaluation o n quality an d effectiveness of C ASP ASP ( ex.
Curriculum, s chool ma terials, te aching s kill-knowledge a nd
attitude, school facilities, extracurricular activities, CMC, ASPM,
etc.)
Self-evaluation o n R P’sa ctivities (¢ x. N o0.a nd qu ality of
activities, their own attendance rate, problem solving, etc.)
ST 11 | Interview General Information(Name, history, general activities, experience - Chairs/
Schedule for in pilot sites, etc) - Members of
Local NGOs Evaluation o n qualitya nd effectiveness of C ASP ASP ( ex. | Local NGOs
Curriculum, s chool ma terials, te achings kill-knowledge a nd
attitude, school facilities, extracurricular activities, CMC, ASPM,
etc.)
Self evaluation on community mobilization activities
Extent of Cooperation between CASP ASP and community.
Sustainability a nd impact o fCA SP A SP (i ncluding ¢ urrent
situation of C ASP ASP suc h as the number of students, situation
of facilitators, etc.)
ST 12 | Interview Statistical data (ex. Attendance rate, completion or dropout rate, |- DEOs
Schedule for transfer rate to mother schools, enrollment rate, etc)
DEO and Cost (input of CASP ASP)
Secondary Sustainability a nd impact o f CA SP A SP (i ncluding c urrent




Data Sources situation of C ASP ASP suc h as the number of students, situation
of facilitators, etc.)

ST 13 | Interview - Statistical data (ex. Attendance rate, completion or dropout rate, |- NFEC
Schedule for transfer rate to mother schools, enrollment rate, etc) Officials
NFEC/CASP |- Cost (input of CASP ASP)

People - Sustainability a nd impacto fCA SP A SP (i ncluding ¢ urrent

situation of C ASP ASP suc h as the number of students, situation
of facilitators, etc.)

The tools used in the study are given in Annex 1.

In addition to the primary data collected from the field, the study also used some secondary
data from the various do cuments. C ASP/JICA web site, various reports of the C ASP/JICA,
newsletters, m inutes of't he s haring meetings, r eports of the s tudies r elated to the A SP
program were reviewed during the study period and relevant information was e xtracted for
this report.

During the field work it was experienced that most of the centers did have the statistical data
of the CASP ASP children, the NGOs were involved in the implementation o fthe program
and they also recorded the progress o f children's achievement. I n s ome ce nters, the N GO
representatives w ere n ot found very act ive and the field team co uld not l ocate the N GO
people despite their repeated attempts.

In order to provide guidelines to the study team, a Steering Committee was also formed under
the ¢ hairmanship of the NFEC D irector. T he committee met s everal t imes a nd provided
valuable suggestions to the study team in different phases of the project. List of the people on
the committee is given in Annex 2.

1.5 Schedule of the Field Survey

TESON formed a team ofresearchers for the field work and the study team provided detailed
orientation to the field team before they de parted for the field work. The field researchers
were given the list of the key people such as facilitators, NGO representatives, A SP monitor,
with t heir co ntact telephone nu mbers a nd they went to the field witha 1t her equired
information. T he researchers were sent in pairs and each pair was assigned two centers for
the collection of the data.

In order to ensure the reliability of the data, the study team members including the team leader
accompanied the f ield researcherst o different cen ters an d closely monitored the f ield
activities.

After the completion o fthe field work, series o f meetings were organized at TESON office
where all the forms and the data collected from the field were carefully reviewed. The field
researchers cleaned the data and submitted them to the Statistician for computer processing.
The information was then processed in the usual computer software (Excel, SPSS, etc.) and
the tables were developed for the analysis. The tables were then shared with the Social Survey
Expert of CASP/JICA before the study team could work to prepare the draft report.
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CHAPTER TWO

DOCUMENTS AND WORKSHOP REVIEW

The present study was focused to assess the outcomes of the CASP ASP program. During the
CASP ASP implementation, several do cuments and reports have been produced in different
phases of'the project. Similarly, several studies were also carried out in relation to the ASP
programs. T he s tudy t eam r eviewed some of't hese do cuments w hich are r elevant to the
present study. Below is the summary of the documents reviewed for this study.

2.1. Baseline Situation Survey in Dhading and Siraha

In TES ON's undertaking, C ASP/JICA ¢ ommissioned a study in 2005 e ntitled "Situation
Analysis of SOP and FSP in Dhading and Siraha Districts" which aimed at analyzing the
existing situation of SOP and FSP in Dhading and Siraha districts. The objective of the study
was to document the then current state of affairs ofthe ASP program and suggest the areas
that can be improved and sustained to ensure equitable access of children to formal education.
The study, a fter analyzing the prevailing situation, identified the following problems in the
SOP and FSP in the study area (Situation Analysis of SOP and FSP, 2005):

1. Most of the SOP and FSP centers did not have real classroom facilities as they were not run in
child-friendly places. Classes run in verandah of private houses, public places such as public
platform ( chautaro), public inn (pati), club house etc. are such examples. Lack of minimum
physical facilities created doubt that such bare facilities might negate the I earning process of
the children. This was also recorded as the main in-access factor for SOP and FSP classes.

2. The timing of the class was reported to be not appropriate and the designated time for the FSP
class was not enough to complete the course.

3. Some of the SOP and F SP centers were not run true to the objectives of the SOP and F SP
programs as reflected by running of the SOP and FSP classes in school building, sending SOP
and F SP gr aduates t o | ower t han desired grades, e nrolling c hildren inthe S OP and F SP
programs in the middle of the cycle every year.

4. The SOP and F SP was found serving little, in most cases, the children d efined a s the target
age group (6 — 8 years for SOP and 8§ — 14 years for FSP) though more FSP children than the
SOP ones were included in the defined age bracket.

5. The main problems of SOP and FSP programs were recorded as:

e No timely availability of materials

Lack of substitute facilitators during the absence of main facilitator

Late coming of children (tardiness)

Diverse age groups leading to learning difficulty

Non-supportive learning environment at home

e Overage of the children

6. Economic scarcity, tardiness, difficulty in coping with the subject matter in new class,
distance of s chool and over a ge w ere found t o be the main pr oblems of the S OP and F SP
graduates studying in formal schools.

7. Poverty stood as the main cause of dropout from the formal school, according to both children
and pa rents, f ollowed by de ath of pa rents a nd s ickness of t he ¢ hildren. T he dr opped out
children fell between the age range of 11 — 15 years and the main grade of dropout was grade
four followed by grade six and five.
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10.

11.

12.

The ma in reasons for not joining the schools even a fter the c ompletion of SOP and FSP are
lack of financial resources to meet stationery cost, school uniform (dress) and parental
pressure for doing the domestic/household chores.

The dr opout a ges of the S OP and F SP in-completers have s pread o ver 6, 8,9,10,11 and 12
years, the concentration falling on the age group 10 — 12. Level-wise, level 2 and 3 are the
main levels the children leave, level three being the major one.

Majority of the children were forced to leave SOP and FSP classes in order to look after the
siblings at home.

The SOP and FSP i n-completers are willing t o j oin S OP and F SP c lasses a gain up on t he
approval of their parents and provision of some financial support.

Strict discipline, late receipt ofbooks and unfriendly behavior of some facilitators were the
least interesting things for children where as the parents did not like the poor physical facilities
of the SOP and FSP centers.

The s tudy made t he f ollowing r ecommendations t o a ddress t he s ituation of the ASP pr ogramin
Dhading and Siraha district:

1.

10.

11.

As the nu mber of ¢ hildren in the SOP and FSP programis growing as e videnced by the
overcrowded centers, e specially in S iraha, and the number of out of school childrenis s till
large, it is strongly recommendedt hat there hastobe more SOP and FSP centers in the
vicinity of the children who are out of school.

Since gender gap in enrolment is seen wider in both the districts, comprehensive support
package to increase girls’ enrolment is recommended.

As evidenced by the study, the number of dalit children in the SOP and F SP programs is still
not up tothe expectation, therefore, dalit focused program should be e xtended to the un -
reached areas.

It is observed that the overage of the SOP and FSP children has resulted in incompletion rate
both in SOP and F SP and formal s chools with a tendency of not joining the formal s chools.
The following specific measures are, therefore, recommended for adoption:

a. Revisit the defined age brackets,

b. Prepare age specific non-formal primary education materials,

c. Integrate literacy skills with vocational skills specially in the FSP programs
Consideringt he poo rph ysical f acilities oft he S OP andF SPc lassess ucha s
inappropriate/inadequate classrooms, lack of toilet facilities specially for girls, inadequate and
inappropriate playground a nd the a bsence of furniture, w hich were also the main in-access
factors for the S OP and F SP, m inimum ba sic ph ysical f acilities s hould be s pecified a nd
ensured before conducting the SOP and FSP programs in the target areas.

The NFE materials have reached almost all the SOP and FSP centers but their distribution to
the centers has to be made in time with the needed quantity.

To ensure access to the SOP and F SP classes particularly of the girl child, recruitment of the
female facilitators should be given high priority.

The efforts made by the facilitators through door-to-door visit and parental contact have been
commendable and therefore, they should be continued to reach the yet unreached children.

As the majority of the S OP and F SP classes w ere f ound r unning dur ing t he da y time | ike
regular school hours, flexibility in the time to suit the needs of the children at the local level is
recommended.

The low level of education of the majority of the parents mainly from dalit background with
corresponding low enrolment of their children ne cessitates the running of parental awareness
programs a nd functional 1 iteracy ¢ lasses a long w ith t he pr ovision of pa rental i ncentives t o
motivate them to send their children to the SOP and FSP programs.

The targeted groups of the SOP and F SP programs are wage earning p eople with low annual
income, insufficient land for food production, low social participation and household facilities
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12.

13.

14.

15.

16.

17.

18.

19.

implying that income generating activities are to be launched through self-help organizations
for their socio-economic benefits.

To make the SOP and F SP programs more contributory to children’s learning, parents should
be encouraged to visit the SOP and F SP classes so as to interact with the facilitators about
their children’s performance through parent linkage pr ogram such as participation of parents
in centre, organizing cultural activities and launching cleaning campaign, pl antation of trees
and health awareness program.

To keep up with the current spirit of the government regarding the management transfer of the
schools to the community, the SOP and FSP programs should be brought directly under the
operation of the community and community schools so that a close monitoring of the SOP and
FSP programs from the c ommunity is made po ssible with t echnical ba ckstopping from t he
DEO.

To a ddress t he ne eds of f acilitators to ha ve pr ofessional s upport a nd more t raining, t he
following measures are to be adopted:

a. Increase the duration of pre-service training from 15 days to 30 days,

b. Deliver i n-servicet raining i nt he f ormof f ollow-up p rogram of t he pr e-service
training,

c. Revisethe existing t raining pa ckages t o i nclude more t eaching t echniques suchas
grouping techniques with also the provision of related reference materials.

d. Make a senior and qualified head-teacher/teacher of the mother school, with defined
incentives, r esponsible for monitoring t he S OP a nd F SP p rograms a nd pr oviding
professional support with necessary feedback to the facilitators.

The he ad-teachers of mother s chools s hould b e pr ovided with s chool management training
with a focus on dealing with the SOP and FSP graduates enrolled in their schools.

Educate t he parents t hrough parental education to help create suitable | earning e nvironment
for their childrenat home as well as involve the c ommunity t o c reate ¢ onducive learning
environment in the SOP and F SP classes in cooperation with both the facilitators and mother
schools.

To address the problem of dr opout children from both the SOP and FSP classes and formal
schools, financial support should be provided to the parents so that they would not engage
their children in domestic chores and household businesses.

As the NGOs/INGOs were found to have conducted community development programs
including non-formal education, partnership with these organizations should be initiated and
strengthened at the local grassroots level.

Based ont he s uggestions s upplied by t he r espondents, t he f ollowing measuresaretobe
adopted to improve the SOP and FSP programs:

¢ Continuity of the program with the suggested change

e Need-based and demand driven program based on need identification before the

introduction of the SOP and FSP programs

e Increment of the salary of facilitator to meet the salary level of a primary teacher

Regular participatory monitoring and supervision of the program at the local and
district level with necessary feedback

Transparency of the program in operation

Appropriate and adequate classroom and furniture

Primary focus on target groups

Increased stationery support to children

parental incentive or support for income generation

Integrated supervision

Availability of basic physical facilities

Maintenance scholarship to the students
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2.2

Action Research in Kathmandu

Inorder to compare the s ituation o fthe ASP c enter in C ASP p ilot and non-pilot ar ea in
Kathmandu district, an act ion r esearch w as car ried out by t he d istrict educ ation o ffice,
Kathmandu. The main findings of this action research are as follows:

1.

2.

10.

No significant difference in the academic qualification ofthe facilitators was noticed
as most of the facilitators were intermediate and some of them were S.L.C.

The enrolment pattern and the attendance rate were also found similar in both CASP
pilot site and non-pilot site. However, there were some underage children in the SOP
centers.

The academic ac hievement oft he chi ldren in C ASP p ilot s ite w as b etter thant he
children ofnon-CASP centers as evidenced by the average score of 54.33% and 32%
in some centers of CASP pilot site and non CASP pilot site respectively.

The use of Facilitator Supporting Handbook (FSH) is satisfactory in C ASP pilot site
but there is no FSH in non CASP pilot site. Almost all parts of FSH are useful and the
charts, pictures and local material are useful in teaching.

Teaching technique o f't he facilitator an d student pa rticipation is s lightly better in
CASP pilot site than in non CASP pilot site.

Some of the classes in both sites are conducted on school building and some other are
conducted on rented building. The rent for the class room is managed locally by NGOs.
Sitting arrangement and furniture for student in almost all c lasses ar e satisfactory.
Drinking water and toilet facilities are not sufficient. There is no significant difference
in the facilities available between C ASP pilot site and non C ASP pilot sites. CMC is
slightly active in CASP pilot site than in non CASP pilot site. The role of CMC is not
satisfactory in both CASP pilot site and non CASP pilot site.

The support of partner NGO i s remarkable in both C ASP pilot site and non C ASP
pilot site. The class seems to be more effective where the partner NGO is more active
and supportive. The role of partner NGO in FSP Basundhara and FSP Gaushala (non
CASP pilot site) is seen to be more effective than in the CASP pilot site.

The distribution of material is satisfactory in both CASP pilot site and non CASP pilot
sites. Sufficient text books are available in time. A ccording to facilitators pencil and
note copies are not sufficient in some classes. In some o f the classes there are white
boards. The record keeping system and their management is seemed to be somewhat
better in CASP pilot sites. Students attendance register, minute book and other records
are appropriately kept in steel cupboard in CASP pilot sites.

Monitoring system and interaction w ith stake holder is better in C ASP pilot sites but
the e ffect o f't hese monitoring and interaction is not ade quately r eflected int he
students' ac hievement. T here is no ade quate technical support from the ASPM. RPs
seem to be working more like administrative s upervisors. F acilitators ar e r eady t o
apply the applicable suggestion to improve their teaching skill. The monitoring system
and the interaction with stakeholders are very weak or not in existence in non CASP
pilot site.

Formally, mother schools are committed to support the ASP class but in practice there
is no such condition. M ost of the teachers, even Head Teacher, are un known a bout
ASP classes and their objectives. The condition is somewhat better in CASP pilot site.
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Mainly ASPMs visit the school twice a month but he/she does not talk about the class
with other teachers o f mother school. The FSP class at Kirtipur is running in mother
school. S chool manages al 1t he facilities for the classb ut H ead Teacheri sn ot
adequately aware about the FSP class and its objectives.

11. Most of the FSP classes except FSP Kirtipur are within one to two kilometer distance
from mother school. SOP class at Kunchipwakal is within 200 meter distance from the
mother school which is not appropriate as per the concept of SOP.

12. Inboth CASP pilot site and non CASP pilot sites, there are some po sitive changes in
the community. They are positive about the conduction o f ASP classes. Parents have
now s tarted to feel the importance o f education. T hey have become aw are o f't heir
children's e ducation butt hey a re una blet o a fford for the c ontinuation o ft heir
children's education.

13. There is no E ducational V olunteer (EV) innon C ASP pilot sites. There are EVsin
CASP pilot sites but most of them are not active. Only few o fthem are helping the
facilitator.

14. Drop out of one student and new entrance o f another is one ofthe major problems in
some classes. Under aged children is another great problem for the better achievement
of the program.

15. Facilitators are not motivated. They hardly s pend four ho urs in t he ¢ lassroom. T hey
are disappointed from their remuneration and facilities. In this condition no one can
expect more than this from the facilitators.

16. However, the m anagement oft he A SP cl ass and the s tudent's achi evement i s
somewhat be tter i n C ASP p ilots ite than in non C ASP p ilots ite, and iti sn ot
satisfactory in comparison to the effort made for these classes.

23 Monthly Meetings in Kathmandu

One of the key activities observed during the CASP ASP implementation is that there was a
regular meeting schedule agr eed among the di strict 1 evel stakeholders. T hese monthly
meetings were o rganized to r eview t he pr ogress o ft he C ASP ASP implementation. T his
practice began right fromt he b eginning of't he pr oject as evidenced byt he first monthly
meeting organized on 28 N ovember 2005. In this meeting very important issues such as the
feasibility survey for the implementation of C ASP ASP, project information o fthe CASP
ASP, role o fd ifferent s takeholders in t he C ASP A SP i mplementation w ere discussed and
some important decisions were made. In the sub-sequent meetings, CASP/JICA prepared the
guidelines o fthe monthly meetings and all the key stakeholders like, NFEC, DEO, R Ps,
Supervisors, C ASP/JICA members w ould attend these meetings a nd review t he pr oject
activities on regular basis.

The monthly meetings were very instrumental to maintain transparency in the operation of the
CASP ASP activities as all the key information was shared to the stakeholders. Selection o f
the NGOs, sharing implementation action plan, sharing workshop agenda discussion etc. are
the e vidences w hich r eflect the goo d i nformation flow a mong the di fferent actors of the
program.
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These monthly m eetings d iscussed the progress of't he centers o ne by one and immediate
decisions w ere made in o rder to address the issues r aised during the meeting. A s ample
minute of such meeting recorded during the C ASP implementation reflects the commitment
of the stakeholders:

Minutes of the 16™ Monthly Meeting, Kathmandu DEO

Date: March 23, 2007 (Chaitra 9, 2063)
Time: 11:30-14:00
Venue: DEO, Kathmandu

Participants 1. Mr. Durga Nath Gautam (District Education Officer, DEO)

2. Mr. Rudra Hari Bhandari (Section Officer, DEO)

Mr.R.P. Dhungana (School Supervisor, DEO in charge of Talkhududechour
and Chhaimale)

Ms. Dinesh Khanal (School Supervisor, DEO in charge of Sangla)

Ms. Muna Sapkota (Technical Assistant, DEO)

Mr. Basu Dev Regmi (Resource Person, Chhaimale & Talkhududechour)
Mr. Ram Bhakta Sigdel (Resource Perosn, Sangla)

Mr. Yadu Nath Bhattarai (Resource person, Jorpati and Sundarijal)

Mr. Ram Bahadur Bhandari (Resource Person, Gongabu)

10. Mr. Siddha Raj Mishra (Resource Person, Koteshwor)

11. Mr. Hari Har Bhandari (Resource Person, Baneshowr)

12. Mr. Ram Narayan Shah (Resource Person,Bauddha Tinchule)

13. Mr. Mohan Prasad Ghimire (Focal Person, J.P. Foundation)

14. Mr. Rajan Ojha (Focal Person, SID)

15. Mr. Kashi Lal Chaudhari (Focal Person, RCCWD)

16. Ms. Sarita Gautam (Focal Person, WSEC)

17. Ms. Jamuna Ghimire (Focal Person, MSK)

18. Mr. Sudeep Shrestha (Representative, GAN)

19. Mr. Narayan Bhatta (Programme Coordinator, CASP/JICA)

20. Ms. Radha Pradhananga (Programme Coordinator, CASP/JICA) Notetaker

W

A SRR

The meeting discussed and decided as follows:

Agenda 1:  Progress r eports from p artner NGOs a nd concerned RP ( monitoring) o ft he SOP/ FSP
classes

1.1 SOP Napuchour, Talkhududechour
- Report from P/NGOs
Ms. Ghimire, FP, MSK observed the class on March 9, 2007 (Falgun 25, 2063).
The final e xamination was held M arch 13 (Falgun 29) to March 23, 2007 (Chaitra 9,
2063). After the examination, the class would run for two hours before starting the second
year. Only English and Mathematics would be taught during that period.
The community building is under construction where the SOP class is to be run
- Report from RP
Mr. Regmi, RP, Chhaimale observed the class on March 5, 2007 (Falgun 21, 2063).
Among 23 children only 18 children were presented on that day.
The community building is under construction.
The Mother School will provide question paper for final examination.
The class is running smoothly.

1.2 SOP Kerabari, Chhaimale
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- Report from P/NGOs
Mr. Nir Kumar Lama, FP, PIRE- Center did not attend the meeting.

- Report from RP

Mr. Regmi reported that he visited the class with Ms. Pradhananga and Ms. Oda of CASP on

March 2 (Falgun 18) and Japanese press on March 5, 2007 (Falgun 21, 2063), respectively.
11 students attended the class on March 2. There was no class on March 5 due to a
marriage ceremony of the house owner.
Attended the meeting on March 2, 2007. The participants were CMC, community people,
RP, Facilitators, EVs, VDC, local police office and CASP. It was decided to construct a
school building by the second week of A pril 2007 (end ofthe Chaitra 2063). Land is
donated by M r. Suka Bahadur Bom jan. Mr. Basu also informed that Ms. O da, CASP
personally donated Rs. 6000.00 for school building construction on March 5, 2007.

1.3 SOP Sangla
- Report from P/NGO
Mr. Shrestha, representative of GAN reported that the SOP facilitator attended 3-day Life
Skill Training organized by GAN.
GAN observed the Literacy class. 7 parents of SOP children attended. The FP monitored the SOP class.
- Report from RP
Mr. Sigdel, RP, Sangla reported he would coordinate with VDC for class room management.

1.4 SOP Mulkharka, Sundarijal
- Report from P/NGO
Ms. Gautam, FP, WSEC reported that the final examination was held from March 13 (Falgun
29) to March 22, 2007 (Chaitra 8, 2063).
- Report from RP
Mr. Sharma RP, Sundarijal did not visit.

1.5 FSP Jorpati:
- Report from P/NGO
Mr. Purna Bahadur Tamang did not attend the meeting.
- Report from RP
Mr. Sharma visited the class on March 11, 2007 (Falgun 27,2063). 17 of 22 children attended the class during
the visit. 5 children dropped out and their reasons are not known. He also took a demonstration class.

1.6 FSP Bouddha Tinchule
- Report from P/NGOs
Mr. Ghimire, FP, J.P .Foundation reported as follows.
Stationery was distributed as per requirement. The children are improving in reading and writing.
The child club meeting was held on Feb 23, 2007.
The quiz contest was organized on March 14, 2007 as an extra curricular activity. The
prizes were distributed to children who came in first, second and third position.
- Report from RP
Mr. Shah, RP, Bouddha Tinchule informed that he visited the class on March 9, 2007 (Falgun
25, 2063) but the class was not running due to an educational strike.

1.7 FSP Gongabu
- Report from P/NGO
No attendance from DERCEN-Nepal.
- Report from RP
Mr. Bhandari, RP, G ongabu informed he visited the class frequently b ecause t he resource
center is located in the same school. The class is running, despite the inactivity of the P/NGO.

He inquired how the class could be run next year. Mr. Gautum, , DEO stated that DEO would
send a letter to DERCEN to discontinue the contract after this meeting.
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Then, it was discussed how P/NGO runs FSP Go ngabu. Mr. O jha showed an interest. M.
Bhandari, SO, DEO told that "Volunteers Initiative-Nepal (VIN),” a NGO, also submitted an
application for th e implementation of the F SP,Gongabu. VIN is handled by M. B hupendra
Ghimire (Ex. Focal Person, GAN). The meeting decided to contract VIN. CASP asked if DEO
could directly hire a new NGO. The DEO responded that a new NGO can be hired without any obstacle.

1.8 FSP Koteshwor

- Report from P/NGOs
Mr. Ojha, FP, SID reported that only 14 ¢ hildren were regular in the class. T he final
examination started on March 21, 2007.
The hoarding board will be displayed after a couple of days.
The CM C meeting c ould n ot b e c onducted due tolack oftime o f Cha irperson. Mr.
Ghimire suggested that the meeting be conducted in the presence of Vice-chairperson.

- Report from RP

Mr. Mishra, RP, Koteshwor did not report.

1.9 FSP Shantinagar
- Report from P/NGOs
Mr. Chaudhari, FP, RCCWD reported as follows:
The Interaction Program with Parents was held on March 15,2007 (Chaitra 1,2063). 8 parents participated.
The Interaction Program with CMC was conducted on March 17, 2007 (Chaitra 3, 2063).
5 CMC members attended the program.
RCCWD c oordinated with M s. S arita G autum and M s. Shobha K .C. of S iddhi Be auty
Parlor Training Center for cutting the hair of all children free of cost.
RCCWD c oordinated w ith s tudents o f R ato B angla S econdary School. T he s tudents
provided school bags for children on March 14, 2007 (Falgun 30, 2063).
- Report from RP
Mr. Bhandari, RP, Baneshowr did not report.

1.10 Any other matters
None.

2.4 Sharing Workshop on Community Mobilization in Kathmandu

Community mobilization was the key aspect of the CASP ASP program as the main purpose
of this project was to offer a community-based sustainable model ofthe ASP program. Thus,
the partners NGOs (PNGOs) were involved in community mobilization activities and all the
PNGOs s igned the w ork agr eement w ith C ASP for ¢ ommunity mobilization act ivities. [ n
order to assess the effectiveness o fthe community mobilization and identify the areas to be
addressed for the b etterment oft he C ASP A SP p rogram inr elationt o the ¢ ommunity
mobilization, sharing workshops were organized at different time intervals. The first sharing
meeting was organized on 19 September 2006 with the o bjectives o freviewing and sharing
the pr oblems o fc¢ ommunity mobilization, identifying t he s olutions t o the pr oblems a nd
sharing the best practices of the community mobilization among the PNGOs.

In this workshop the participants worked in various thematic groups, identified key challenges

in relation to the given themes and suggested feasible solutions. Key themes discussed in the
workshop w ere; i) Identification of ASP ¢ hildren,i i) F ormation a nd mobilization of C lass
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Management C ommittee (CMC), and iii) M obilization of Community p eople and parents. T he table
below presents a sample of the group presentation.

Group Presentation
Group D:FSP Gongabu, Jorpati and Shantinagar Bouddha
Good Challenges/Problems Feasible
Practices/Experiences Solutions
Identification | - Door-to-door visit + Parents want to - We
of ASP - Meeting and present their other convinced
Children discussing with problems. them and
community, NGOs, - They could not help motivated
ward representative, us them to
social worker, * The identified fulfill our
different political children were not work.
parties in the local present in class. + We worked
level very hard
ourselves
and solved
their
problems.
Formation & + We organized Due to lack of We
Mobilization community level facilities, they did convinced
of CMC orientation not want to be them.
programme and involved in CMC at ?
discussed about CMC first.
and its rules and The members of
responsibilities in FSP CMC regularly did
classes and identify not attend the
CMC members. meeting.
Mobilization Both the parents and Parents did not send ?
of children were active their children to
Community about education. class regularly due
People & to work of time.
Parents

Similar review meeting was organized again in 2007 but the agenda of this workshop were

different. The main objectives of this workshop were:

w2 To analyze and discuss good practice

community mobilization

va To analyze impacts on attitude and behavior changes of target groups

ua  To analyze behavior change stages of target groups of community mobilization

wa To discuss challenges and feasible solutions for effective implementation of
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The workshop discussed on the behaviour change and assessed the impact of such changes in
the CASP ASP implementation. The participants in the group work i) discussed desired
attitude and behavior changes among target groups, ii) compared and analyzed
attitude/behavior changes among target groups before and after the implementation of
community mobilization activities and iii) identified which community mobilization activities
are effective for attitude/behavior changes of target groups. The participants used the
following analytical framework of behavior and attitude changes while working in the group.

R sodacd Bengn’ " sages ot st/ ehevorchangeconinm_

Primary TG

Sioke
Bulders

Enabling factors

Providing effective
communication

Desired
attitude/behavior
change

N

Creating enabling
policies, community
value, sodal norms

Primary TG

Providing services,
and commodities

Community Mobilization
Activities

V/
EV

Stake
holders

Target
Groups

Target
Groups

The workshop concluded that there had been a lot of changes in the behavior and such
changes have demonstrated tangible results in the program operation. The sample presentation
of one of the groups in the workshop shows the changes and heir impact.

Group Presentation

Group 1: SOP Sangla and Sundarijal
Target Group (TG): Community people

1. Change/ Impacts

2. Effective community mobilization activities
that stimulate attitude/behavior changes

All stakeholders became
involved in decision making
process and have had a sense
of ownership for SOP

They decided what class
management is needed for

their children.

Regular stakeholders' meeting

NGO personnel oriented them

Suppott from SMC of mother school

All the activities were done after consulting
with stakeholders

Other CBOs were facilitating them (e.g.
CECQG)

All the children of community
were enrolled in SOP and

mother school.

Orientation

Sharing of other case studies
Interaction among stakeholders
Frequent monitoring from stakeholders
Drama presentation
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Children became involved in +  Community coordinated with parents and
class room management well. women group with the help of CMC
members.

NGO encouraged and supported fully.
Provided orientation to the facilitator
SOP is running well without +  Community people were orientated on
any controversial issues Education for All

Community people participated in district
level interaction program

Gender balance was observed | * Orientation, training

in terms of education *+ Door to door visit

Gender view, sharing

The last sharing workshop on community mobilization was organized in Kathmandu from 31
August — 1 September 2008 with the following objectives;
©a To examine and recommend the necessary and effective community mobilization
activities for each target group
©a To review the good practices and the case studies which can indicate the actual
procedures and issues of community mobilization activities, and which can indicate
impacts generated by community mobilization activities
ui  To review and make recommendations for “Manual for the CASP Pilot Activities”

This workshop was useful to identify some of the effective community mobilization activities
for each target group and it was able to make some recommendations for the preparation of
the "Manual of the CASP Pilot Activities"

2.5 Sharing Workshop on ID/OS Activities in Kathmandu

The o peration o fa programand its management largely de pends o nt he ¢ apacity o ft he
organizationt hatr unst hepr ogram.I nstitutionalde velopmenta nd organizational
strengthening (ID/OS) are, therefore, very important elements that play significant role in the
implementation of the program. ID/OS is yet another important component of the CASP ASP
and in order to review the I D/OS support, review and s haring w orkshop was organized in
Kathmandu in relation to the implementation o fthe C ASP ASP program. The main purpose
of this workshop was to review the ID/OS activities of the CASP ASP programs particularly
the f acilitators s upport s ystem, m other s chool-based monitoring system, pr ovisiono f
textbooks and materials, pr eparation o fenrolment in mother s chool under C ASP A SP and
identify the goo d practices o fthe ID/OS activities w hich can be app lied to the non-CASP
areas.

The workshop after the discussion drew the following conclusions:

a) There was a s trong facilitator support s ystem under the CASP ASP as the facilitators
learned new techniques to teach, to control the class and to use teaching materials. The ability
of facilitators w as e nriched by basic training a nd other r efresher t raining during t he long
course of p eriod. T hey truly b enefited from t he r egular vi siting a nd monitoring of R P and
ASPM, and the management of E Vs and C MCs. Italsocame inthe discussion t hat t he
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b)

d)

Handbook was of immense help for t he facilitators t o make different pl ans. Also, the E Vs
played important role during the absence of the facilitator.

The coordination m echanism w as also e ffective as the problems emerged during the C ASP
ASP implementation w ere a ddressed immediately at the local level and all the stakeholders
played their roles effectively. Similarly, "the coordination mechanism was helpful to build the
classroom a nd furniture, to have r egular pa rticipation and torun the c lasses r egularly. T he
sufficient support from Mother School also made ea sier to achieve the goals oft he ASP.
Mother S chools w erer eady t oa dmitt he S OP and F SP g raduates f or f ree of ¢ harge".
(Workshop Report)

Mother School-based Monitoring System was one of the most successful activities and it was
appreciated by the participants. "It became like the backbone of the project, which identified
the problems and the stakeholders suggested for the solution. It also helped in child friendly
education, regularity and effectiveness of classes, Mother School’s sense of ownership, use of
local r esources a nd ¢ ost e ffective management. I na ddition, t he monitoring a ctivities
contributed f or mobilization of E Vsin a bsence of t he facilitator and the ¢ ommunication
among the stakeholders" (Workshop Report).

The distribution of textbooks and materials had a mixed response and it was not mentioned as
being satisfactory.

DEO's role was expected to be very important to enroll the children in mother schools. It was
suggested t hat the D EO c an or ganize meeting w ith he admaster of M other S chool, RP, S S,
ASPM, NGOs and other concerned parties to increase the rate of the enrollment.
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CHAPTER THREE

IMPLEMENTATION OF CASP ASP

The C ommunity-based Alternative Schooling Project (CASP) launched in Kathmandu has
been studied to ensure the implementation of the program. The aim of the study is to see the
effectiveness o f't he pr ogramas w ell a st o c ompare t he pr ogram w ith t he r egular A SP
programs run by the government sector. The study team gathered information from children
from various c enters and analyzed them in order to derive c onclusions in this regard. This
chapter discusses the implementation of CASP ASP based on the data collected from the filed
study, observations of the researchers and other relevant documents.

3.1 Geographical and Operational Information
There were altogether nine CASP ASP centers in Kathmandu which were established in 2006
and phased out in 2009. Out of them five were FSP and the remaining four were SOP centers.

Distance to mother school

During the s urvey, the s tudy t eam co llected the i nformation o nt he traveltimetakenby
children to reach the mother school. This information was gathered to see how far the schools
are located from the children's place o fresidence so that the need of SOP and FSP facility
could be justified. The following table gives clear picture of the situation.

Table 3.1: Travel time to mother school

SN Name of SOP/FSP Name of the Mother Travel Time in
School Minutes
1 Jorpati -2, Baundhara Chamunda HSS 15
2 | F | Boudha Tinchoole KTM-6 Jankalyan HSS 5
3 | S | Bhimsengola, Sukumbasi tole KTM-9 Guheswori HSS 10
4 | P | Koteswor , Palpakot KTM-35 Sarveswor LSS 0
5 Gangabu, Mahadevtar KTM-7 Manohar H SS 0
6 Sangla -1, Kunchhipwakal Kunchhipwakal LSS 5
7| S | Talku, Dudechaur -4 Setidevi SS 10
8 | O [ Chhaimale -4, Kerabari Panchakanya LSS 60
9| P Sundarijal -5, Waiba tole (Siranghar tole), | Sundarijal PS 45

PS = Primary School, LS = Lower Secondary School, SS = Secondary School, HSS = Higher Secondary School

The above table indicates that the average travel time to reach mother school for FSPis 6
minutes and SOP is 30 minutes. S ome o fthe F SPsarerun inthe s ame mother s chool;
therefore, the average travel time is found to be less. However, the maximum travel time to
reach FSP is 15 minutes. Similarly, the travel time to reach mother schools for SOP center
range from 5 to 60 minutes.
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Places for conducting classes

During the survey, an attempt was made to see the places o f conducting classes. About one
third centers conducted classes in the mother schools. Out of nine centers, two centers were
run in the private house. Rests o fthe centers were run in c lubs, ward office and huts. T he
following table gives a p icture o fthe p laces where c lasses w ere run as e xpressed by t he
facilitators:

Table 3.2: Places of conducting classes

Class conducted Frequency %
School building 3 333
Club house 1 11.1
Private house 2 22.2
Ward office 1 11.1
Hut and Verandah 1 11.1
TAHARA 1 11.1
Total 9 100.0

Class duration and timing

The survey was also done to identify the duration of conducting the classes at the centers. The
following table, as recorded by t he facilitators, presents the dur ation o fthe c lassesat the
respective centers.

Table 3.3: Duration of class in different centers

Duration Number %

Four hours 8 88.9
Duration of the class (in hours) Five hours ) 1.1

Total 9 100.0

The ab ove t able indicates that 88.9 percent cen ters co nducted their c lasses for four h ours
whereas only one center (11.1%) conducted classes for five hours. The facilitators were also
asked whether t he ¢ lass dur ation o f four h ours w as ade quate. T he ex pressions o f't he
respondents are presented in the following table.

Table 3.4: Adequacy of class duration

Adequate 8 88.9
Inadequate 1 11.1
Total 9 100.0

The ab ove t able s hows t hat al most a Il t he facilitators ex cept one felt t hat the four h ours
duration o fc lass w as ade quate. T herefore, the facilitator, w ho r esponded inadequate,
conducted classes five hours a day.

24



The timing of the class is also equally important to run the CASP ASP program. T herefore,
the facilitators were also asked about the timing of the class. It was found that 88.9 percent
centers conducted classes in day time and only one center conducted classes in the e vening.
Almost all the respondents said that the timing was appropriate because the time was fixed
according to their convenience.

3.2. Enrollment, A ttendance, T ransfer, D ropout a nd C ompletion R ate of C ASP A SP
Children

The s tudy a Iso made an at tempt t o record the s tatus of C ASP A SP c hildren interms o f

enrolment, attendance, transfer, dropout and their completion rate. The study team co llected

the copy of attendance register so that the authentic data can be obtained.

Enrolment of children in CASP SOP/FSP
An at tempt was made to collect the number o f children enrolled in SOP/FSP centers. T he
table below presents the enrolment of children in SOP/FSP.

Table 3.5: Enrolment of SOP/FSP Children

SOP/FSP Gender Total
Name of the centre BOYS | GIRLS

SOP Waiba tole, Sundarijal, Siranghar tole 13 8 21
Talku, Nappuchaur, Dedechaur 17 13 30
PrathamicSwastha BistarKaryakram , Chhaimale, Kerabari 9 11 20
Kunchhipwakal, Sangal 7 11 18
Total 46 43 89

FSP Baundhara Jorpati 15 15 30
Boudha Tinchule 14 16 30
Bhimsengola, Sukumbashi tole 12 13 25
Palpakot, Koteswor 14 26 40
Mahadevtar, Gangabu 16 9 25
Total 71 79 150

According to the ab ove t able, a ltogether 239 children w ere enrolled in S OP/FSP ce nters.
Among them, 89 were enrolled in SOP and 150 in FSP. Among 89 enrolled in SOP, 46 were
boys and 43 w ere girls. Similarly, 150 e nrolled in FSP, 71 w ere boys and 79 w ere girls. I't
seems that in gender perspective both the sexes were almost equal in the centers.

Table 3.6: Enrolment age of the CASP children by gender

SOP Age in years Boys Girls Total

FSP N % N % N %

SOP 4 5 10.87 4 9.30 9 10.11
S 7 15.22 8 18.60 15 16.85
6 8 17.39 6 13.95 14 15.73
7 2 4.35 5 11.63 7 7.87
8 4 8.70 6 13.95 10 11.24
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9 11 23.91 6 13.95 17 19.10
10 2 4.35 6 13.95 8 8.99
11 6 13.04 2 4.65 8 8.99
12 1 217 0 0.00 1 1.12

Total 46 100.00 43 100.00 89 100.00
FSP 5 0 0.00 1 1.27 1 0.67

7 5 7.04 2 2.53 7 4.67
8 20 28.17 17 21.52 37 24.67
9 18 25.35 22 27.85 40 26.67
10 13 18.31 18 22.78 31 20.67
11 8 11.27 8 10.13 16 10.67
12 4 5.63 6 7.59 10 6.67
13 3 4.23 4 5.06 7 4.67
14 0 0.00 1 1.27 1 0.67

Total 71 100.00 79 100.00 150 100.00

The a bove t able indicates t hat the age o fc hildren e nrolled at the ce nters w as r andomly
distributed. H owever, age ranges from4 to 12 years in SOP and 5 to 14 years in F SP. I't
clearly indicates t hat s ome ¢ hildren w ho w ere enrolled at the centers w ere l ess t han t he
required age bracket. It means that the children do not want to go to the formal school even
though the schools are located near from their community.

Attendance and transfer of the CASP ASP children
Attendance and regularity of the children in the center are must crucial part of continuing their

education. T herefore, the s tudy t eamtried to collect the n ecessary information a bout the
attendance of the children which are presented in the following table.

Table 3.7: Attendance of CASP ASP children in the center by gender

SOP/FSP Particulars Average Average Average
Attendance in Attendance in Attendance in
Level 1 Level 2 Level 3
Gender Boys Girls Boys Girls Boys Girls
S Number of children 46 43 42 40 35 35
o Attendance 151.43 158.30 147.54 140.17 150.31 146.60
P Minimum 10.00 11.00 75.00 16.00 64.00 75.00
Maximum 212.00 211.00 208.00 210.00 208.00 210.00
Number of children 71 79 36 45 27 34
F Attendance 130.53 136.11 167.19 167.55 181.48 188.62
S Minimum 3.00 3.00 16.00 16.00 19.00 46.00
P Maximum 200.00 210.00 237.00 239.00 233.00 210.00

Note: Total day of class in the CASP ASP was 240 in average for three years

According to the above table, the average attendance o f SOP boys was found to be 151.43
days in Level I, whereas the average attendance of SOP girls was found to be158.30 days in
Level I. In the same way, the average attendance of SOP boys was found to be 147.54 days in
Level I, whereas the average attendance of SOP girls was found to be140.17 days in Level I1.
Likewise in Level III, the average attendance of boys was a bit better as compared to the girls.

Similarly, in the case o fF SP children, the average attendance o f both boys and girls were
almost similar.
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The a bove t able a Iso t ells us a bout the irregularity o ft he ¢ hildren because t he a verage
attendance o f the chi ldren hardly reaches 30 percent in some cases. [tisseenbecausethe
dropout children were found to be more in the first level.

Dropout and completion rate of CASP SOP/FSP children:

One of the big challenges of Nepal is to retain the children in the schools. The C ASP centers
may not be an exception of the situation. Therefore, information was also collected to find out
the drop out situation at the centers. The following table presents the situation.

Table 3.8: Dropout and completion rate of SOP/FSP children

SOP/ | Level Level I completed Level I completed Level I completed
FSP | completed Boys Girls Total Boys Girls Total Boys Girls Total
or N % N % N % N % N % N % N % N % N %
dropped
out
Completed 43 19348 |42 |97.67 |85 |9551 |35 76.09 |37|86.05 |72 |8090 |35]76.09 |35]|81.40 |70 | 78.65
SOP
Dropped 3 652 1 |233 4 4.49 1112391 |6 | 1395 |17 |19.10 | 112391 |8 | 18.60 | 19 | 2135
out
Total 46 | 100.00 | 43 | 100.00 | 89 | 100.00 | 46 | 100.00 | 43 | 100.00 | 89 | 100.00 | 46 | 100.00 | 43 | 100.00 | 89 | 100.00
FSP Completed | 44 | 61.97 | 50 | 63.29 94 | 62.67 |33 | 4648 |39 | 49.37 72 | 48.00 | 24 | 33.80 |28 | 35.44 52 | 34.67
Dropped 27 | 38.03 |29 3671 |56 |3733 |38 |5352 |40|5063 |78 |52.00 |47 | 6620 |51 | 6456 |98 | 6533
out
Total 71 ] 100.00 | 79 | 100.00 | 150 | 100.00 | 71 | 100.00 | 79 | 100.00 | 150 | 100.00 | 71 | 100.00 | 79 | 100.00 | 150 | 100.00

The above table indicates that more than 95 percent boys of SOP completed Level I. In Level
I, only 80 pe rcent children completed it. Finally in Level I11, 78. 65 percent completed t he
cycle. This shows that dropout among boys were found to be higher as compared to the girls.

In case of FSP centers, about 62 percent completed in Level I, 72 percent completed in Level
IT and only 34.67 percent completed the cycle. It seems that the dropout rate of FSP centers
was found to be very high.

Situation of CASP ASP Children who dropped out CASP ASP classes

CASP A SP gr aduates w ho joined mother s chool w ere al so as ked about the r easons f or
children who dropped out from CASP ASP classes. Their responses regarding the reasons for
their fellow students' drop out from the centre are presented in the following table:

Table 3.9: Reasons for drop out from the centre as expressed by fellow students

Reasons for dropped out from CASP SOP/FSP classes N=84 %
Lack of awareness and illiteracy of parents 70 83.33
Household chores/looking siblings 68 80.95
Poverty 65 77.38
Migration of father and m othera nd goba ck tot he

village 55 65.48
Don't like to read 45 53.57
Earning money for livelihood or getting job 40 47.62
Involvement in street children/uncontrolled group 24 28.57
Went to the other school 23 27.38
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Due to quarrel of father and mother as drinking alcohol | 21 25.00
No meal in time 13 15.48
Go to abroad 11 13.10
Overage 9 10.71
Death of father/mother 8 9.52

As seen in the above table, majority o fthe c hildren d id not co mplete C ASP ASP c lasses
because of the lack of awareness and illiteracy of the parents (83.33%) followed by household
chores/looking siblings (80.95%), poverty (77.38%), migration o f father and mother and go
back to the village ( 65.48%) and don't like to read (53.57%). [t isreally interesting t hat
majority of them also opined that their friends did not complete because they did not like to
go to schools. N early halfo fthemalso opined that their friends had joined job for earning
livelihood. The study has also indicated that more children from FSP had dropped out than
SOP children. It might be due to the reason that they have to earn for living. In case of FSP
children, t hey have to e arn for hi mselfand his family. S ince FSP students are gr own up
children, they have to support the family in d ifferent w ays e ither joining the jogor go ing
abroad or helping to look after younger siblings.

The table also shows that due to the lack of record in SOP FSP centre, 27.38 percent children
were regarded as dropped out; however, they were admitted to other schools. Street children
did not like to be disciplined and start learning. As some of the facilitators opined it was very
difficult for the children who had come from among the street children and joined the centre.
It takes time to tame them for study habit. A sthe above table shows, 28.57 percent of the
children opined that their fellow students dropped out FSP classes

The study team made a co ntact with the children who had dropped out CASP ASP classes.
They were also asked about the reasons behind their dropping out from C ASP ASP classes.
Only three children from SOP and six students from FSP gave their responses. According to
them, poverty, harassment from s chool and home, illiteracy o fparents and lack of parent’s
awareness, failure in e xams, ear ly marriage, o verage/underage a nd gender d iscrimination
were the major reasons be hind their drop out from the centre. When they were asked about
their interest to rejoin the centre, majority of them (8 out of 9) disclosed that they did not like
to rejoin the class.

An attempt was also made to find out the reasons of drop out in the respective centers. The
following reasons were identified during the discussion with different respondents.
e They had to involve in household chores so they dropped out.
e They got married, especially girls, and they dropped out.
e Most of them were daily wage earners so they migrated from the community to search
new jobs.
The unawareness of the parents contributed to children's discontinuation.
Some children dropped out because of the poverty.
Very few cases dropped because they started jobs.
Some dropped out because they went out abroad to search job.

The study also tried to find out the status of CASP ASP graduates whether or not they were
enrolled in mother schools. The following table presents the exact situation of the graduates.
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Table 3.10: Joining status of CASP ASP graduates

SOP Gender Joined in mother school Not joined in mother school Total
FSP N % N % N %
SOP Boys 35 76.09 11 23.91 46 100
Girls 35 81.39 8 18.61 43 100
Total 70 78.65 19 21.35 89 100
FSP Boys 24 33.80 47 66.20 71 100
Girls 27 34.18 52 65.82 79 100
Total 51 34.00 99 66.00 150 | 100

The above table shows that 70 (78.65%) SOP children joined the mother school whereas only
51 (34%) out of 150 FSP children joined the mother school. It is also seen from the table that
slightly more percentage of girls joined mother school as compared to the boys. The status of
joining the mother schools was worse in case of FSP children. It is because ofthe growing
age ofthe children as well as some o fthem have already engaged in their job and most of
them migrated from the place.

3.3  Physical Facilities and Services

Physical facilities are pe rmanent s tructures as school building, ¢ lassroom, p layground, toilet
(boys and girls), furniture, drinking water, light/ventilation, etc. These are required to run all
the acade mic programs. Facilities also attract children to retain in the center. T hey should be
managed in such a w ay t hat children can enjoy there. The facilities i nfluence massively in
delivering learning experiences. Similarly, the school services such as health check-up are also
equally important t o promote t he health s tatus of't he chi ldren. T herefore, the s tudy t eam
surveyed physical facilities and services a vailable in the C ASP A SP centers from d ifferent
angles. They are analyzed below:

Table 3.11: Availability of facilities in the center

Facilities Facilities available Facilities not available
N % N %
Classroom facilities 8 88.89 1 11.11
Playground 5 55.56 4 44.44
Toilet 7 77.78 2 22.22
Separate toilet for boys and girls 2 22.22 7 77.78
Furniture 7 77.78 2 22.22
Blackboard 9 100.00 0 0.00
Water supply 5 55.56 4 44.44
Drinking water 5 55.56 4 44.44
Tiffin facility 1 11.11 8 88.89

The above table indicates that almost all the centers have classroom facilities except one. Five
centers have p layground, and drinking water facilities. S imilarly, s even c enters o ut of nine
centers have toilets and furniture. However, only two centers have separate toilets for girls.
All the centers have blackboard but only one center has Tiffin facilities. The study team also
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tried to collect c omments o n phy sical facilities av ailable int he cen ters. The r esponses
regarding physical facilities are different from different stakeholders. However, in totality the
average responses and study team's observation are mentioned below:

e Insome centers, classroom facilitates were made after six months of launching the program,
the community people provided limited area because there were no public land for playground,
toilet and other facilities.

e Similarly, after 6 months of the centers’ establishment, community provided furniture, water
near t he gr ound, t herei sa t ap, dr inking w ater f rom t aking be getting, a nd C ongested
playground, filtered and jar water, Students are responsible to their Tiffin

e There is no provision of Tiffin providing
e Playground is very congested, there is only one single toilet

e Allrequired facilities are available, but inadequate. Students themselves are responsible for
preparing Tiffin.

The next issue raised in the FGDs was the extent to which the facilities the children received
in the SO P/FSP center were similar to those of the mother schools. A s most of the F SP
classes are conducted at the mother school and other private school, t he physical facilities
such as classroom, playground, drinking water and toilet facilities were same in both mother
schools and FSP. Where FSP program was conducted at the place other than such schools, the
classroom management and other facilities were found to be poor. In such FSP centers, the
classes w ere c onductedinar ented room. T he common pr oblems int hese cen ters w ere
congested classroom, lack of adequate furniture and lack of separate toilets for boys and girls.
The same kinds of problems were observed in the SOP center as well. Since each of the SOP
class w as co nducted inapr ivate h ouse or s omeplace inapoo rly built hut,t here were
problems of security, light, space and furniture.

Some of the parents stressed that though the facilities children received at the FSP center were
poorer thant hose of't he m other s chools, s tudents c ould not enj oy t hese facilities equ ally
because of the higher number of students at the mother schools. According to them, the school
had to manage facilities for many students whereas FSP center can look after every child even
with minimum facilities because of the manageable number of children at FSP center.

Similarly, attempt was also made to find out the quality o favailable facilities at the centers.
The following table presents the quality of facilities available at the centers according to the
resource persons.

Table 3.12: Quality of physical facilities

Facilities Rating of the availability facilities
VeryGood| % | Good| % |Poor| %

Classroom 1 1429 | 4 57.14 | 2 | 28.57
Furniture 3 42.86 1 1429 3 |42.86
Play ground 1 1429 3 |4286] 3 |42.86
Drinking water 0 0.00 5 7143 | 2 | 28.57
Toilets 0 0.00 4 |57.14| 2 |28.57
Safety /compound wall 0 0.00 3 |4286| 4 |57.14
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Attempt was also made to find the quality ofthe available facilities. As the table indicates,
one out of nine RPs pointed out classroom as very good whereas four RPs said that they were
good. Rest two said it was poor. The condition of playground, furniture, and compound wall
was poot. On the other hand, Drinking water and toilet facilities were found to be good. It is
also evident from the observation o f the researchers that the above mentioned facilities were
found in moderate condition.

3.4 Textbooks and School Materials

The chi ldren w ere al so as ked about the qua lity o f materials pr ovided to them. S chool
materials included books, stationeries, school dress and bag. M ost of them rated the boo ks,
delivery o ftextbooks and stationery materials as goo d. However, some r espondent d id not
know the qua lity o fbo oks a nd stationery materials. T he de tail figuresa re gi ven int he
following table:

Table 3.13: Quality of textbooks and stationery as rated by children

Materials Rating of the materials
Good % Fair % Poor %

oy SOP 44 91.67 4 8.33 0 0.00
Books availability FSP 42 | 9333 | 3 | 667 0 0.00
Books delivery in time SOP 26 54.17 22 45.83 0 0.00
FSP 38 84.44 7 15.56 0 0.00
Stationeries SOP 24 50.00 24 50.00 0 0.00
FSP 24 53.33 10 22.22 11 24.44
School dress SOP 21 43.75 3 6.25 24 50.00
FSP 40 88.89 5 11.11 0 0.00
School bag SOP 43 89.58 5 10.42 0 0.00
FSP 41 91.11 3 6.67 1 2.22

The ab ove t able indicates t hat m ore than 90 percent S OP/FSP children ratedt hatt he
availability o f books and school bag as good. Similarly, 54 pe rcent SOP children rated that
books were delivered in time and 45 percent SOP children rated as fair. In the same rating 84
percent F SP children rated as good. I'tis obviously seen that the a vailability o f books and
delivery of books were found to be satisfactory because no one rated as poor in this category.
Regarding t he s tationeries, o nly 50 pe rcent S OP/FSP c hildrenr ated as good and 22 F SP
children rated poor in this category. On the other hand, 50 percent SOP children rated school
dress as poor and in contrast to that about 90 percent FSP children rated school dress as good.
Almost all the children got the school bag, therefore, about 90 percent rated them good. It can
be understood from the above table that the materials distributed to the children were of good
quality.

The views about quality of materials were also collected from the parents. According to their
views, the materials c hildren received were o fgood quality. T he parents also showed their
satisfaction on supply process of these materials. However, majority of them stress the lack of
adequacy o fco py, pe ncil and other s tationary materials for each chi ld. S ome pa rents
complained for not distributing dress and bag in the first two years ofthe study. Their views
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point out that though the quality of materials was goo d, they were not enough in quantity and
the materials were not evenly distributed in each of the three years.

The s ame issues a bout the qua lity o f materials were also raised to CMC members. T heir
responses are presented in the following table.

Table 3.14: Quality of textbooks and stationery as rated by CMC members

Elements of CASP SOP/FSP Good Fair Poor
N=9| % |[N=9| % |N=9| %
Textbook 5 |5556| 1 | 1111 2 |22.22
Stationery materials 5 |5556| 4 4444 O 0.00
Uniform 5 |5556| 2 2222 2 |2222
School bag 7 17778 2 12222] 0 0.00

It is evident from the above table that more than 55 percent CMC members rated the materials
as good. Very few respondents rated textbook and uniform as poor. The research team also
tried to find the reasons for being poor regarding the textbook and uniforms. Their responses
are presented in the following points.

¢ NGO did not provide the text book in time (late),

e Stationeries were sufficient but they were distributed very late

e Uniforms were provided only in the third level
The o bservation r egarding the qua lity o f materials w as a lso s ought fromt he E ducation
Volunteers as well as Facilitators. Their responses were also very similar to the members o f
CMC. Therefore it can be concluded that the materials provided were of good quality.

Regarding the qua lity o ft ext boo k, m ost oft he facilitatorsa nd ASPMs s howed t heir
satisfaction on its overall quality. However, few facilitators and ASPM stressed the need for
incorporating extra contents; illustration and picture. RPs and DEO opined that the condensed
nature of FSP curriculum has a limitation to incorporate sufficient contents in the text book.
Some parents in the FGDs suggested printing the letters and pictures in various co lor so that
children ge t a ttracted by t he cur ricular co ntents. T he following two tables s ummarize the
evaluation of text book by the facilitators and ASP monitors.

Table 3.15: Rating of textbook by facilitators and ASPM

Elements of CASP SOP/FSP Rating N %

Rating by the facilitators

Textbook Good 5 55.56
Fair 4 44.44
Poor 0 0.00
Total 9 100.00

Rating by ASPM

Textbook Good 3 33.33
Fair 6 66.67
Poor 0 0.00
Total 9 100.00

32



3.5 Curriculum

Curriculumis an aggregate o fthe study p lan and program designed to achieve the aims o f
education. As a program o fteaching and learning, t he C ASP A SP d id not have its o wn
curriculum. Rather, the CASP ASP used the same curriculum that NFE produced and used for
the or dinary ASP classes. A separate curriculum for SOP and FSP has been produced and
used in both the CASP ASP and the ordinary ASP. In terms o fthe organization o f contents,
FSP curriculum has condensed the materials o f formal school curriculum from grade 1 to 5.
So it is technically heavier than that of SOP curriculum. SOP curriculum has the similar kind
of contents that of the grade 1 to 3 in formal schools. Regarding the curriculum of CASP ASP
program, different respondents were asked about the quality of curriculum and textbooks. The
observation of NGO persons is presented in the following table.

Table 3. 16: Q uality & e ffectiveness of ¢ urriculum an d t extbooks a s
observed by NGO personnel

CASP ASP Curriculum and Textbooks Response N=7 %
Completion of curricular contents in time. Yes 6 85.71
No 0 0.00
No Idea 1 14.29
Well sequenced curricular contents Yes 6 85.71
No 0 0.00
No Idea 1 14.29
Reflection of learning needs Yes 6 85.71
No 0 0.00
No Idea 1 14.29
Provision of life skills contents. Yes 5 71.43
No 1 14.29
No Idea 1 14.29
Interesting presentation of contents Yes 5 71.43
No 1 14.29
No Idea 1 14.29
Addressing the diverse needs of learners Yes 4 57.14
No 1 14.29
No Idea 2 28.57
Total 7 100.00

The above table indicates that curricular contents are not so long in order to complete them in
time. H owever b ecause o ft he co ndensed nature of cur riculum, it isr ather d ifficultt o
complete the FSP curriculum than the SOP curriculum in time. The facilitators agreed that the
curricular contents are well sequenced but the RPs have different opinion that there is a need
for revising content in order to make them well sequenced. Similarly, the facilitators agreed
that the curricular content reflects the need of the learners. However, various parents, RPs and
DEO commented that the curricular contents are still far from addressing learners’ basic needs
that required them to adjust to this dynamic society. Mostly, they stress a need for integrating
skill-based content with the theory-based matter. Regarding the C ASP A SP curriculum and
textbooks, the RPs agreed that the curricular contents were completed in time but facilitators
made extra effort to complete the contents of the FSP curriculum in comparison with those of
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the S OP cur riculum. T he ¢ ontents w ere pr esented interestingly but t hey d id not pr operly
reflect the learning needs ofthe students. Nor did the contents have sufficient matters for life
skills and address the diverse needs of'the learners. They stressed the need for incorporating
the contents to enhance the vocational and life-based skills of the learners.

The RPs were asked to evaluate the quality of teaching learning activities of both the SOP and
FSP. They said that the motivation activities o f bot h the students and facilitators were good
due to the system o f co mbining teaching with other extracurricular activities. T he provision
and activities of children club also provided additional motivation for children to take part in
various curricular and extracurricular activities. Regarding the delivery o f contents, the RPs
said that the content delivery was good in Tinchule center but it was poor at SOP center at
Chhaimale due to the lack of proper acade mic knowledge and experience o f'the facilitator.
Student’ participation, according to them, depends on the factors of their age, parental support
and level o f motivation. T he s tudents at F SP T inchule found to b e i rregular w hereas
participation and regularity ofthe students at at SOP sundarijal was good. The RPs said that
the use of teaching learning materials, the practice of creating child-friendly environment, the
effective practice of assessing and record keeping of students’ progress found to be good. The
RPs also s aid that the o verall qua lity o f facilitator and EVs w as s atisfactory in terms o f
delivery of the content.

3.6 Extracurricular Activity

It is generally agreed that children’s overall development lies in the various kinds of activities,
both curricular and extracurricular, they involved in. Extracurricular Activities (ECAs) play
vital roles in developing personality of the children. The ECAs at the centers comprise a range
of activities as singing and dancing, indoor-outdoor games, field trips, gardening, cleanliness
of the classroom, center-day observation, contests as poems and essay, drawing and quiz, visit
to mother school. ECAs are at the center stage of CASP ASP from several perspectives; they
contribute directly to socio-linguistic de velopment of children, enhance creative t hinking of
the children, contribute to their confidence de velopment and o verall, they help pave way for
developing skills for self-dependence. As the children were asked to rate the ECAs based on
their experience, the following table summarizes their response:

Table 3.17: Situation of extracurricular activities

Contribution Areas SOP Rating Gender
Total
FSP BOYS GIRLS
N % N % N %
Singing and dancing SOP Satisfied 18 75.00 9 37.50 27 56.25
Goodbu tno t
enough 5 20.83 5 20.83 10 20.83
Fair 1 4.17 10 41.67 11 22.92
Poor 0 0.00 0 0.00 0 0.00
Not inuse 0 0.00 0 0.00 0 0.00
Total 24 100.00 24 100.00 48 100.00
FSP Satisfied 17 70.83 17 80.95 34 75.56
Goodbutnot | 5 20.83 2 9.52 7 15.56
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enough

Fair 1 4.17 2 9.52 3 6.67
Poor 1 4.17 0 0.00 1 2.22
Not inuse 0 0.00 0 0.00 0 0.00
Total 24 100.00 21 100.00 45 100.00
Indoor games SOP Satisfied 3 12.50 2 8.33 5 10.42
Goodbu tnot
enough 15 62.50 8 33.33 23 47.92
Fair 6 25.00 14 58.33 20 41.67
Poor 0 0.00 0 0.00 0 0.00
Not inuse 0 0.00 0 0.00 0 0.00
Total 24 100.00 24 100.00 48 100.00
FSP Satisfied 10 41.67 9 42.86 19 42.22
Goodbu tnot
enough 12 50.00 7 33.33 19 42.22
Fair 2 8.33 2 9.52 4 8.89
Poor 0 0.00 3 14.29 3 6.67
Not inuse 0 0.00 0 0.00 0 0.00
Total 24 100.00 21 100.00 45 100.00
Outdoor games SOP Satisfied 0 0.00 1 4.17 1 2.08
Goodbu tnot
enough 7 29.17 3 12.50 10 20.83
Fair 2 8.33 6 25.00 8 16.67
Poor 14 58.33 13 54.17 27 56.25
Not inuse 1 4.17 1 4.17 2 4.17
Total 24 100.00 24 100.00 48 100.00
FSP Satisfied 12 50.00 14 66.67 26 57.78
Goodbu tnot
enough 4 16.67 2 9.52 6 13.33
Fair 2 8.33 2 9.52 4 8.89
Poor 4 16.67 2 9.52 6 13.33
Not in use 2 8.33 1 4.76 3 6.67
Total 24 100.00 21 100.00 45 100.00
Field trips SOP Satisfied 9 37.50 5 20.83 14 29.17
Goodbu tnot
enough 6 25.00 6 25.00 12 25.00
Fair 4 16.67 8 33.33 12 25.00
Poor 0 0.00 1 4.17 1 2.08
Not in use 5 20.83 4 16.67 9 18.75
Total 24 100.00 24 100.00 48 100.00
FSP Satisfied 3 12.50 9 42.86 12 26.67
Goodbu tnot
enough 17 70.83 9 42.86 26 57.78
Fair 4 16.67 2 9.52 6 13.33
Poor 0 0.00 1 4.76 1 2.22
Not inuse 0 0.00 0 0.00 0 0.00
Total 24 100.00 21 100.00 45 100.00
Gardening SOP Satisfied 3 12.50 0 0.00 3 6.25
Goodbu tnot
enough 4 16.67 2 8.33 6 12.50
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Fair 8 33.33 12 50.00 20 41.67
Poor 4 16.67 6 25.00 10 20.83
Not inuse 5 20.83 4 16.67 9 18.75
Total 24 100.00 24 100.00 | 48 100.00
FSP Satisfied 1 4.17 1 4.76 2 4.44
Goodbu tnot
enough 2 8.33 1 4.76 3 6.67
Fair 5 20.83 5 23.81 10 22.22
Poor 4 16.67 3 14.29 7 15.56
Not inuse 12 50.00 11 52.38 23 51.11
Total 24 100.00 21 100.00 | 45 100.00
Cleanlinesso  ft  he | SOP Satisfied 9 37.50 5 20.83 14 29.17
classroom Goodbu tnot
enough 6 25.00 4 16.67 10 20.83
Fair 9 37.50 15 62.50 24 50.00
Poor 0 0.00 0 0.00 0 0.00
Not inuse 0 0.00 0 0.00 0 0.00
Total 24 100.00 24 100.00 | 48 100.00
FSP Satisfied 18 75.00 17 80.95 35 77.78
Goodbu tnot
enough 5 20.83 3 14.29 8 17.78
Fair 1 4.17 0 0.00 1 2.22
Poor 0 0.00 0 0.00 0 0.00
Not inuse 0 0.00 1 4.76 1 2.22
Total 24 100.00 21 100.00 | 45 100.00
Visitt om other school | SOP Satisfied 11 45.83 6 25.00 17 35.42
(interaction) Goodbu tno t
Observation of school day enough 8 33.33 7 29.17 15 31.25
Fair 4 16.67 9 37.50 13 27.08
Poor 0 0.00 0 0.00 0 0.00
Not inuse 1 4.17 2 8.33 3 6.25
Total 24 100.00 24 100.00 | 48 100.00
FSP Satisfied 7 29.17 9 42.86 16 35.56
Goodbu tnot
enough 15 62.50 8 38.10 23 51.11
Fair 1 4.17 0 0.00 1 2.22
Poor 1 4.17 2 9.52 3 6.67
Not inuse 0 0.00 2 9.52 2 4.44
Total 24 100.00 21 100.00 | 45 100.00
Observation of school day | SOP Satisfied 4 16.67 2 8.33 6 12.50
Goodbu tnot
enough 5 20.83 5 20.83 10 20.83
Fair 5 20.83 10 41.67 15 31.25
Poor 1 4.17 0 0.00 1 2.08
Not inuse 9 37.50 7 29.17 16 33.33
Total 24 100.00 24 100.00 | 48 100.00
FSP Satisfied 9 37.50 10 47.62 19 42.22
Goodbu tnot
enough 12 50.00 7 33.33 19 42.22
Fair 1 4.17 0 0.00 1 2.22
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Poor 1 4.17 1 4.76 2 4.44

Not inuse 1 4.17 3 14.29 4 8.89

Total 24 100.00 21 100.00 | 45 100.00

The above table shows an interesting picture about the situation of ECAs as experienced by
the children. On an average the children seemed to be satisfied with what they had as ECAs at
the centers in the form o fsinging and dancing, observation o f the enter day, visit to mother
school, singing and dancing and cleanliness o f the c lassroom. Program-wise, no s ignificant
difference was notices between SOP and FSP. According to the degree of satisfaction shown
by children, the most po pular activities in both SOP and FSP are singing, dancing and other
indoor ga mes. A gr eater n umber o fS OP chi ldren s howed this d iscontentment ab out the
provision of outdoor games. This may be due to the lack ofplayground as most ofthe SOP
classes w ere c onducted in a pr ivately o wned houses o r rented room. O ne o f't he pe culiar
activities that children o f both FSP and SOP groups admired much is field trip. Similar kind
of positive response was found in the activities of gardening and cleaning of the classroom.

Analysis o fthe responses o f various stakeholders indicates that the F SP/SOP graduates are
always pe rforming better i n e xtracurricular act ivities t han t he students o fo rdinary ASP
classes and formal schools. Thus all o fthe respondents agreed that one o fthe motivational
factors for students’ regularity and better performance in both the FSP and SOP classes is the
effective blend of co-curricular and extracurricular activities. DEO and RPs also appreciated
the ways SOP/FSP center were organizing extracurricular activities and admitted to introduce
such good practices in other ordinary ASP centers.

3.7 Management System

Management system p lays an important role for successful implementation o f any program.
CASP ASP has found to pay ut most attention on effective management of both the FSP and
SOP by developing a two-tier management s ystem, i.e. at CMC level and ASPM level. The
CMC was more involved in the o verall management o fthe center w hereas the ASPM was
involved in t he da y-to-day acade mic a ffairs. G enerally, t he A SPM w ould visit t he cen ter
regularly and provide backstopping support to the facilitator. The section below presents the
information about the management system at the SOP/FSP centers.

Class Management Committee (CMC)

CMC at each F SPan d SOPi sn ormally co mprised oft he representatives o fv arious
stakeholders such as VDC, mother school, parents, facilitator and Mahila Samuha (Women’s
group), i f't hat exi sts int he local co mmunity. T his s tudy at tempts t o analyze t he r oles
undertaken co llectively by them in general and by CMC chair in particular. In order to seek
the r elevant i nformation for this pur pose, s eparate tools w ere de veloped for the C MC
member/chair (one from each center), RPs and DEO. Moreover, the FGD carried out with the
parents at each center also attempted to discuss the ways C MC co ntribute to the effective
management of the classes run at each center. The following sections discuss the detail aspect
of the characteristics, roles and responsibilities of the CMC.
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Demographic characteristics of CMC chairs

Each ofthe CMC at 9 FSP SOP and FSP centers in Kathmandu has 5 to 9 members, making
average number of CMC members at each center 6.5. Majority of the CMC chair are belonged
to the upper caste Brahmin, followed by Janajatis and Dalit. T he average age ofthem is 40
that i ndicate t he leadership of C MC is neither t oo y oung nor too old. O ne o ft he major
shortcomings observed in the composition of CMC is that none ofthe CMC chair is female
that i ndicates poor represents of w omen int he 1 eadership of the F SP/SOP m anagement.
Regarding the academic qualification of the CMC chair, majority (5 out of 9) has qualification
less than SLC, one holds SLC, and other 3 has uni versity de gree. T his shows that very few
CASP ASP center had opportunities to get wider academic and management support based on
the acade mic k nowledge a nd experience o f't hem. T he major de mographic a nd academic
information of CMC chair of each SOP and FSP in Kathmandu district is summarized in the
following table.

Table 3.18: Demographic characteristics of the CMC chair

Name a nd No. of
Addresso  f | SOP/ Present CMC
Center FSP Name of CMC Chair Age | Gender | Qualification | designation Since | members*
Sundarijal, 5 , Primary
Sundarijal SOP Moiman Tamang 37 Male level Chairman 2063 | 7
Talku, 4
Bhagal

SOP Arun Tamang 34 Male Literate Chairman 2065 | 9
Chhaimale, 4 ,
Kerabari

SOP ShyamKumar Tamang 42 Male Literate Chairman 2062 | 7
Sangla- 2,
Devkota tole

SOP Uddhab Devkota 34 Male 9 class Chairman 2062 | 5
Jorpati -
Narayantar

FSP Mahendra Pd Bhattarai 38 Male BSC Chairman 2063 | 7
Boudha
Tinchule 6

FSP Meghnath Ghimire 50 Male SLC Chairman 2063 | 7
Sukumbasitole
KTM-34 FSP Narayan Pariyar 45 Male BA Chairman 2062 | 7
Kteswor,
Palpakot
KTM -35 FSP Navaraj Parajuli 43 Male ISC Chairman 2063 | 5
Gangabu -7
Mahadevtar

FSP Bachhu Adhikary 43 Male Literate Chairman 2063 | 5

*Composition of CMC members are come from VDC representative, Facilitators, Parents, Mother School Teachers, Mahila Samuha, etc

Training received by the CMC chairs

Training is an essential component of any program that needs people o f'specific knowledge
and skill for e ffective management and implementation o f't he pr ogram. C ASP also had a
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training component in its program for each ofthe implementer involved in both the SOP and
FSP center. They include facilitator, ASPM, CMC and EVs. In this study, CMC chair were
asked about the training theyr eceived as part oft heir du ties t o manage t he cl assroom.
According to their information, each ofthem received training or orientation twice from the
JICA CASP, the duration of which is of one and one week respectively. As reported by them,
the major contents of training regarding class management were:

e How to manage the class

e How to co-ordinate meeting actively
e How to conduct class and mobilization

Though t he training they received is not sufficient to cover wider t heoretical and practical
aspects o f the classroom management, they reported that they learnt fundamental aspect o f
classroom management that provided a good support for undertaking their responsibilities. As
they informed, they gained a considerable experience not only on classroom management but
also on the ways of conducting meeting effectively. Regarding the frequency of meeting, one
center was found to be very effective that used to conduct CMC meeting once in a week. Four
out of nine C MC reported that they organized CMC meeting once ina month w hile t hree
others used to have CMC meeting once in every two months. Though this kind of variation
existed among all nine centers, all the CMC chairs reported that the meeting used to be very
regular. T he summary o fthe frequency o f meeting of CMC members is d isplayed in the
diagram below.

4.5
4
3.5
3
2.5

1 -
0.5 _E
0 - T

Every week Twice ina month  Onceina month Onceina tow
month

The participation rate of the CMC members in the meeting was found to be satisfactory. As
reported by the CMC chairs, two centers have the highest rate of participation, six other have
average participation rate, that is, more than 50% members used to attend the meeting. Only
one center used to have less than 50% members participating in the meeting. The chart below
summarizes the frequency of attendance.
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100% attendance More than 50% Less than 50%

When asked about frequency o fvisit to the CASP ASP class (center), the CMC chairs were
not univocal. As reported by them, out of 9 respondents, the highest number (4) used to visit
the center/class e very month followed by every week (2) twice a month (2) and every two
months (1). This data shows that monitoring classroom by the CMC chair is not guided by
any consistent r egulation. R ather, t hey us ed their o wn de cision for monitoring CASP ASP
classes. Despite this inconsistency, each ofthe CMC chair said that they had to remain in
good touch with the facilitators and ASPM and in case of emergency or of need they used to
visit the center at any time.

Figure Frequency of CMC visit to the CASP ASP classes
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Asr eported by t hem, t he C MC m embers/chairs h ad s everal r easons t o vi sit th e C ASP
SOP/FSP classes in both the districts. According to them the pr ominent reasons to visit the
center were:

e To monitor whether facilitator conduct class regularly
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e To monitor the regularity of the students
e To help facilitator for conducting class regularly and making class effective

e To listen to the facilitator about the kinds of problem s/he facing

e To identify the problems o fp hysical facilities o f classroom and mobilize r esources,
both human and economic, to address the problems.

e To help facilitators maintain quality of teaching and other extracurricular activities

Activities performed by CMC at the CASP ASP centers

The CMC chairs were also asked about the activities performed by them at the CASP ASP
Center. A sreported by t hem, t hey had pe rformed several act ivities at the center in t hat
include:
e Regular visiting and monitoring of classroom
Providing support to the facilitators
Construction of cottage/building, office room for the center
Help parents send their children to the center for study
Door to door visit for a wareness c ampaign to convince parents to send c hildren to
center
Conducting meetings
Solving kinds of problems facilitator report
Looking after the center
Collection of wood/timber and managing furniture, benches etc. from the village
Voluntary labor contribution/ free labor
Repairing work such as door, furniture etc
Providing labor support for gardening
Managing qualified facilitator/teacher and monitoring their activities
Mobilizing parents and local community to collect resources for making building or
hut
e Visiting and contacting DEO/RP for phy sical facility o ft he c enter and Chepang
education problems

Fromthe list,itis clear t hat the C MC c hairs w ere i nvolved not only in both the task o f
classroom management and community mobilization in order to generate resources such as
money and materials for the center. In addition, they were able to motivate the community to
participate voluntarily for the development of the center.

Successful activities performed by the CMC

Among the several activities performed by them, the CMC chairs of the centers reported a list
of activities as being successful with reasons behind them. The successful activities and their
reasons as provided by them are;
a) Door to door campaign to Bring children to the center by making parents aware of the
rights of education
b) Mobilizing community pe ople on v oluntarily basis to build the c enter/school a nd
temporary toilets
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c) Managing r esources, m oney, furniture and labor s upport for the e stablishment a nd
construction of classroom

d) The es tablishment ofce nters a t co nvenient pl aces w ith t he material, labor an d
monetary help of local people has, according to them, helped even the poor parents to
send their children to study.

e) Providing monitoring and supervisory support to the facilitator for improving quality
of the teaching

f) Organizing parental meeting for r eporting children’s acade mic a nd extracurricular
development

Problems faced during the implementation of CASP SOP/FSP

There are diverse kinds of problems faced by the CMC chairs in each ofthe 9 SOP and FSP
center in Kathmandu center. A s reported by the C MC members/chairs, co mmon pr oblems
faced by them were as following:
¢ Finding appropriate venue to run the SOP classes
Bringing out-of-school children to the FSP/SOP classes
Irregularity of the students
Low attendance of CMC members
Lack of parental awareness
Lack of appropriate physical facilities including furniture and teaching materials
Low remuneration of the facilitator
Lack of parental involvement in monitoring of children’s learning.

In order to solve the problems mentioned above, the CMC members/chairs reported that they
adopted several strategies. It is reported that CMC is working effectively in rural areas than in
urban areas in order to solve these problems. In some ofthe center, role o f CMC is seen in
shadow since more responsibility is given to NGO.

Management System and the ASP Monitors (ASPM)

One o fthe key elements o f C ASP ASP is the provision o fthe ASP monitors in each center
and their involvement inthe implementation o f't he c lasses. T he monitors w ere mostly t he
teachers from the nearby schools who were locally available. The majority of ASPM are Male.
Out of 9 ASPM, only 3 were female. All the ASPMs are between 29 and 48, making average
age of 35.6. Majority of them have BEd degree and no one has less than SLC. This indicates
that each o fthe A SPM has maintained a certain academic level that might helped themto
assist facilitators in acade mic matters. E ach center has a team o f ASPMSs’ t eam co mprising
members from 3 to 6, all of them appointed by the DEO. The study team also included some
ASPMs in the research and collected their responses in different aspects of the CASP ASP.
The t able b elow pr esents the ge neral information ab out the A SPM o feach FSP and SOP
center.

Table: 3. 19: General information about the characteristics of ASPMs

Working

as ASPM
Centera nd Name o fA SP ASPM member
address SOP/FSP | monitors Age | Gender | Qualification | Since composition | Appointed by
Sundarijal, 9, | SOP Prakash 40 Male SLC 2063 3 DEO
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Waiba tole Karmacharya
Head  teacher
recommended
Talku, 1, and D EO
Dudechaur SOP Gajendra KC 37 Male BED 2063 3 appointed
DEO gives letter
asa  ppointed
ASP m onitor t o
monitoring f or
Chhaimale, 4, three years
Kerabari, B al Bidur P d
club SOP Gautam 48 Male 1A 2064 4
Sangla -2,
Sangla SOP Raju Nepal 30 Male BED 2064 4 DEO
DEO f rom the
Jorpati, 4 recommendation
Narayantar FSP Sona Shrestha 35 Female | BA 2065 4 of head teacher
Tichule, 6, DEO as
Boudha, Baikuntha recommended
KTM FSP Pyakurel 30 Male BED 2063 4 by Head teacher
Shantinagar,
9)
Sinamangal, Gayatri
KTM FSP Thapaliya 39 Female | BED 2062 4 DEO
Sarveswori
PS Pa lpakot, Radha
KTM FSP Pudasaini 33 Female | Icom 2063 6 RP
Mahadevtar,
Gangabu FSP Shambhu KC 29 Male BED 2063 4 NFE/JICA

Frequency of monitoring the classes

Monitoring o f FSP/SOP ¢ lass a nd pr oviding a ppropriate s upport a nd f eedback t o the
facilitator is one of the major responsibilities of the ASPM. Each of the ASPM in this regard
was asked how often they visited and monitored the FSP/SOP classes and the mixed type of
answer was obtained. Out of the 9 ASPM, majority (5) used to monitor classroom once in a
month that is followed by twice a month (3) and once in every two month (1). This shows that
ASPM are less frequent in monitoring the FSP/SOP classes. The chart below summarizes the
frequency of monitoring of these classes by ASPMs.

Figure

o

OFRLNWMAULO

Frequency of Monitoring the FSP/SOP classes by ASPMS

Twice a Every month Every two
month month
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Main tasks of monitoring
ASPMs w ere gi ven o verall r esponsibilities o fm onitoring ¢ lassroom a nd pr oviding
effective feedback to the facilitator for the betterment of classroom teaching as well as of
the extracurricular activities. In relation to this responsibility, the ASPMs were asked what
activities they undertaken in the course of discharging their duties and the following results
were obtained:
e (lass observation and Assistance in teaching
e Taking model class for facilitator
e Assisting facilitators for de livery o f materials, making s tudents r egular, s olving
disciplinary problems of the students and maintaining academic environment at the
center.
e Monitoring t he s mooth r unning o ft he ¢ lass, t he r egularity o fc hildren, a nd
maintaining learning environment
e Organising ASPMs’ meeting and guide to teaching learning activities
e Assist facilitators for the construction and use of instructional materials
e Supervise s tudents’ a ctivity a nd b ehavior, pr oviding s uggestions t o ¢ hildren for
their regularly, and providing sporadic help to solve their problems
e Make proper judgment of the utilization of resources provided by JICA

Training received by ASPM
Training is one of the major components of the CASP A SP. R egarding the av ailability o f
training facilities, out of the 9 ASPMs, a majority (5) said that they received a s mall-scale
(from one day to one week) orientation/training while others reported that they did not receive
any k ind o ft raining inr elationt o theirroleas A SPM. A ccording tot he A SPMs w ho
participated in the training, the major outcomes of the training program were:

e Getting acquaintance of the objectives of program

To know the ASPM role, whether RPs visit or not in the centre
Technique to conduct class and selected to teaching learning process
Help to solve major problems of classroom
Monitoring skills

Some o f't he pa rticipants s uggested for i ncreasing the dur ation o f't raining c overing w ider
aspects o f't he cur riculum, c lassroom s upervision, monitoring a nd management. M oreover,
they expressed a need for conducting a joint training among various stakeholders including
facilitators, E Vs, and CMC members. O verall, as r eported ASPMs ga ined a co nsiderable
experience on the field of monitoring and supervision of the classes. However, because of the
voluntary nature of the work and the amount of time it demands, most of the head teachers in
Kathmandu did not like to work as ASP monitor. Instead, they assigned this role to other
teachers ofthe school. This system in Kathmandu is not found effective than in Dhading and
Siraha. Similarly, role of NGO in Kathmandu is found more administrative than academic.

Problems observed during the implementation of CASP SOP/FSP

The ASPMs noticed several problems dur ing the implementation ofthe CASP ASP and they
tried to solve them through various strategies. Major problems they observed and their efforts
to solve them are as follows:
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Table 3. 20: Problems observed by ASPM in the implementation of CASP ASP

Difficulties/Problems

Suggestions

After teaching 3 years in SOP/ASP
centre the facilitators, the future of facilitator
is uncertain. S imilarly, a fter the termination
of program, t he future of't he ce nter is a lso
uncertain.

Convert the centre either in Bal Shishukendra
(Child L earning C enter) or pr imary s chool
and pr ovide go vernment qu ota to the
facilitators

Selectiono fN GO isn ot appr opriate an d
Selection of centre is not appropriate

Need for selecting local N GOs. Keeping the
centre in appropriate place of settlement

SOP i s es tablished in very r emote vi llage,
where very pe ople ar e r esiding. So SOP is
not running smoothly.

Establish pr imary schoolr eplacing the S OP
center

Lack of physical facility in most of the SOP
center

Giving economic package to run the SOP

Irregularity o fs tudents, ] ack o fp laying
ground, low salary for facilitators,

Stationary s hould be pr ovided e nough,
Building for ¢ lassroom s hould be s elected
with enough physical facility,

Salary s hould be provided equivalent to that
of primary level teachers

Irregular of children,

Day meal should be provided

Inadequate m onitoring, L ack ofpa rental
support in monitoring children’s education

Provision o fpr oper m onitoringt raining,
Provision of regular a wareness pr ogram for
parents

CMC was not so active

Proper traininga nd facilities should be

provided to the facilitators

3.8 Networking and Community Contribution

Effective networking is always a key to success of any kind of social institutions in achieving
their goals. In the case of CASP ASP as well, networking plays a vital role in managing the
centre e ffectively. Community co ntribution in t he es tablishment and running ofthe centre
help effective functioning oft he ce ntre. I n this r egard, this study also soughtt ot ake
information from d ifferent stakeholders in order to analyze and assess t he ef fectiveness o f
networking and community c ontribution to the ov erall de velopment o f'the F SP/SOP c enter
and its pr ogram. Analysis o ft he various da tas howst hat the C ASP A SP has e ffective
networking with t he mother s chools, d istrict level o rganizations suchasthe D EO and the
community organizations such as VDC. E stablishing such networking was found due to the
contribution made by the DEO, the concerned NGO and the community itself, each of which
is discussion in separate heading below:

DEO contribution

In the existing structure of educ ational administration o f N epal, eac h district has a D istrict
Education O fficet hat isr esponsible for co ordinating, implementing, managing 